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ABSTRACT 

Background. The implementation of risk management in educational 

institutions has become increasingly crucial due to the growing 

complexities and uncertainties in the education sector. However, many 

institutions face challenges in effectively adopting risk management 

practices, leading to potential vulnerabilities that affect their 

operational and educational outcomes.  

Purpose. This study aims to evaluate the current state of risk 

management implementation in educational institutions, focusing on 

the strategies, processes, and challenges involved.  

Method. The research adopts a mixed-methods approach, combining 

qualitative interviews with key stakeholders (administrators, staff, and 

educators) and quantitative surveys to assess the extent of risk 

management practices across several educational institutions.  

Results. The findings reveal that while risk management practices are 

recognized as essential, their implementation is often inconsistent and 

lacks a systematic approach. Key challenges identified include 

insufficient training, lack of resources, and resistance to change. The 

study concludes that to enhance the effectiveness of risk management 

in educational institutions, it is crucial to establish clear policies, 

provide continuous professional development, and foster a culture of 

proactive risk identification and mitigation.  

Conclusion. The research provides valuable insights for educational 

administrators and policymakers to improve risk management 

frameworks and ensure the sustainability and resilience of educational 

institutions. 
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INTRODUCTION 

The role of risk management in educational 

institutions has gained significant attention in recent years, 

driven by the increasing complexity and diversity of risks 

faced by these institutions. From financial challenges and 

operational inefficiencies to security threats and 

environmental risks, educational institutions must navigate 

a myriad of uncertainties that can potentially disrupt their 

operations and affect educational outcomes (Nasir dkk., 

2024; Singun, 2025). The growing reliance on technology, 

the shift toward remote learning, and the changing leaders 
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to establish robust risk management landscape of global education have made it imperative for 

educational strategies. However, despite its importance, many educational institutions continue to 

struggle with effectively implementing risk management practices (Nguyen & Tran, 2024; Raimi 

dkk., 2024). This has led to gaps in the identification, assessment, and mitigation of risks, leaving 

institutions vulnerable to unforeseen challenges (Kavkler, 2024; Kulkarni & Firmin, 2025). This 

study seeks to explore the current state of risk management implementation in educational 

institutions, analyzing the strategies employed, the obstacles encountered, and the outcomes of 

these practices. 

The problem of inadequate risk management implementation in educational institutions is 

multifaceted. While many institutions recognize the importance of risk management, they often face 

challenges in formalizing and executing comprehensive risk management strategies. A significant 

issue is the lack of awareness and training regarding risk management among educational staff and 

administrators. Furthermore, many educational institutions have limited resources and lack a 

structured framework to systematically assess and address risks (Musana & Bisaso, 2024; Raimi 

dkk., 2024). As a result, risk management efforts are often reactive rather than proactive, addressing 

issues only after they have emerged. The failure to implement effective risk management can lead 

to significant disruptions, including financial losses, reputational damage, and compromised student 

outcomes. This research aims to address these issues by evaluating how educational institutions 

implement risk management, identifying the challenges they face, and providing recommendations 

for improvement. Through a comprehensive analysis, the study aims to highlight key barriers and 

offer insights into the development of more effective risk management frameworks in educational 

settings. 

The primary objective of this study is to evaluate the implementation of risk management 

practices in educational institutions and assess their effectiveness in mitigating risks. The study 

seeks to identify the existing risk management strategies adopted by educational institutions, 

examining their strengths and weaknesses (Ahmed dkk., 2024; Yupeng, 2024). A further aim of the 

research is to determine the challenges that institutions face in implementing these practices, with 

particular attention paid to resource constraints, staff training, and institutional culture (Mujanah & 

Budiarti, 2024; Nettey & Owusu, 2025). By evaluating the current state of risk management in 

educational institutions, this research aims to provide a clear understanding of the gaps in current 

practices and propose actionable recommendations to enhance risk management frameworks. 

Additionally, the study will focus on the outcomes of these strategies, measuring their impact on the 

overall performance and resilience of educational institutions. The findings of this study will 

contribute to the development of more effective risk management systems in education, offering 

practical solutions for administrators, policymakers, and educators seeking to improve risk 

preparedness and response. 

A significant gap in the existing literature on risk management in educational institutions lies 

in the lack of comprehensive studies that evaluate the practical implementation of these strategies 

within real-world educational contexts (Goel dkk., 2024; Kjellgren, 2024). While there is 

substantial theoretical research on risk management frameworks, few studies have examined how 

these frameworks are applied in practice within educational settings. Most of the existing research 

focuses on specific aspects of risk management, such as financial risks, technological risks, or 

health and safety risks, without providing a holistic view of the overall risk management landscape 

in education (Dubchak, 2024; Harsanto dkk., 2025). Additionally, much of the research has been 

conducted in corporate or organizational settings, with limited application to the unique challenges 

faced by educational institutions. This study addresses this gap by providing an in-depth evaluation 
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of how risk management practices are implemented across various educational institutions, offering 

new insights into the practical challenges and successes of these efforts. By focusing on the real-

world application of risk management strategies, this research contributes valuable knowledge to 

the field of educational management and risk mitigation. 

The novelty of this research lies in its comprehensive approach to evaluating risk management 

in educational institutions (Hernández-Vergel dkk., 2024; Veronez & Sembiante, 2024). Unlike 

previous studies that have focused on individual risks or theoretical frameworks, this research offers 

a holistic evaluation of how educational institutions implement risk management strategies and the 

outcomes of these efforts. The study takes a unique approach by considering multiple types of 

risks—financial, operational, security, and educational—and exploring how these risks are managed 

within the specific context of educational institutions. Additionally, this research provides new 

insights into the barriers to effective risk management implementation, such as lack of training, 

insufficient resources, and resistance to change (Keoy dkk., 2024; Liu dkk., 2025). By addressing 

these issues and offering practical solutions, the study contributes to the development of more 

robust and effective risk management frameworks in education. The findings of this research are 

particularly significant for educational administrators, policymakers, and researchers, as they offer a 

clearer understanding of how to enhance risk management strategies and improve the overall 

resilience of educational institutions. 

This research is crucial for advancing the field of educational management, particularly in 

terms of strengthening institutional resilience and ensuring the continued success of educational 

systems in the face of uncertainty. The importance of risk management in education cannot be 

overstated, as the increasing complexity of risks demands that educational institutions adopt more 

sophisticated strategies to protect their operations and safeguard educational outcomes. Given the 

ever-evolving landscape of global education, including challenges such as technological disruption, 

environmental risks, and health crises, the findings of this research are timely and relevant 

(Artyukhov dkk., 2024; Šatavičiūtė-Natalevičienė, 2024). The study provides educational leaders 

with the knowledge and tools necessary to build more resilient institutions that can effectively 

navigate these challenges. Ultimately, the research aims to foster a deeper understanding of risk 

management in education, contributing to the development of a more secure and sustainable future 

for educational institutions worldwide. 

 

RESEARCH METHODOLOGY  

This study adopts a mixed-methods research design, combining both qualitative and 

quantitative approaches to provide a comprehensive evaluation of risk management implementation 

in educational institutions (Ha & Thoa, 2024; Kjellgren, 2024). The research design enables the 

triangulation of data from multiple sources, enhancing the validity and depth of the findings 

(Grover dkk., 2025; Nair dkk., 2025). The qualitative component of the study consists of semi-

structured interviews with key stakeholders, such as school administrators, risk management 

officers, and staff, to gain insights into their experiences and perceptions of the current risk 

management practices. The quantitative component involves the distribution of structured 

questionnaires to a larger sample of staff and administrators to gather numerical data on the 

implementation and effectiveness of risk management strategies across different educational 

institutions. By integrating these methods, the study aims to offer a holistic understanding of the 

risk management practices employed in educational settings. 

The population for this research includes educational institutions across various levels, such 

as primary schools, secondary schools, and higher education institutions (Ha & Thoa, 2024; 
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Sepúlveda-Vallejos dkk., 2025). The sample consists of administrators, staff, and risk management 

professionals working in these institutions. A purposive sampling technique is used to select 

institutions that have implemented formal risk management frameworks, ensuring that the data 

collected is relevant to the research objectives. A total of 10 educational institutions, representing a 

diverse range of regions and educational levels, are included in the sample (Elaish dkk., 2024, 

2025). Within each institution, 5 to 10 participants are selected for the qualitative phase, including 

key decision-makers and staff involved in risk management. For the quantitative phase, a broader 

sample of 100 to 150 participants, including faculty members and staff, will be surveyed to capture 

a wide range of perspectives on the implementation and challenges of risk management in these 

institutions. 

The instruments used for data collection include semi-structured interview guides and 

structured questionnaires (Elaish dkk., 2024; Mcheka & Mislay, 2025). The interview guides are 

designed to explore the perceptions and experiences of school administrators and staff regarding the 

implementation of risk management strategies. The questions address topics such as risk 

identification, assessment methods, mitigation strategies, and the effectiveness of the risk 

management framework in their institutions. For the quantitative phase, a structured questionnaire 

with Likert-scale items is developed to assess the extent to which risk management practices are 

implemented and the challenges faced by the institutions. The questionnaire also includes 

demographic questions to gather information about the participants’ roles and the type of institution 

they represent (Capua dkk., 2024). Both instruments are pre-tested to ensure clarity, reliability, and 

validity, and adjustments are made based on feedback from the pilot testing. 

Data collection procedures involve the distribution of the questionnaires electronically to 

participants across the selected institutions, with the option of paper-based surveys for those without 

access to digital platforms (NOVORODOVSKYI & KULESHA, 2024; Sepúlveda-Vallejos dkk., 

2025). The semi-structured interviews are conducted either in person or via virtual platforms, 

depending on the participants’ availability and preferences. All participants are informed about the 

purpose of the research, and their informed consent is obtained prior to data collection. The 

interviews are audio-recorded with the consent of participants, transcribed, and analyzed 

thematically to identify key themes related to risk management implementation (Alzahrani dkk., 

2024; Athoillah dkk., 2024). The survey responses are analyzed quantitatively using statistical 

software to identify patterns, correlations, and trends. The integration of both qualitative and 

quantitative data provides a comprehensive evaluation of the current state of risk management in 

educational institutions and offers actionable insights for improving practices. 

 

RESULTS AND DISCUSSION  

The data collected from the evaluation of risk management implementation in educational 

institutions reveals a range of scores across various risk management components (Budi dkk., 

2024). The table below summarizes the average scores for each institution on the following 

dimensions: Risk Identification, Risk Assessment, Risk Mitigation, Training & Awareness, and 

Resource Allocation. The scores are based on a 5-point scale, where 5 represents the highest level 

of implementation and 1 the lowest. Institution C consistently received the highest scores in all 

categories, with Risk Mitigation achieving a score of 4.7, followed by Risk Assessment at 4.6. In 

contrast, Institution D scored the lowest across all components, with Risk Mitigation receiving a 

score of 3.7 and Resource Allocation at 3.6. The data indicates significant variations in the 

implementation of risk management practices across the institutions. 
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Table 1. Risk Management Evaluation 

Institution 
Risk 

Identification 

Risk 

Assessment 

Risk 

Mitigation 

Training & 

Awareness 

Institution A 4.2 4.0 4.3 4.1 

Institution B 3.9 4.1 4.0 3.8 

Institution C 4.5 4.6 4.7 4.5 

Institution D 3.8 3.9 3.7 3.9 

Institution E 4.1 4.2 4.4 4.2 

 

The descriptive data highlights key differences in how educational institutions manage risks. 

Institution C stands out with consistently high scores, suggesting that it has a well-developed risk 

management framework. This includes strong practices in risk identification, assessment, and 

mitigation. On the other hand, Institution D appears to face challenges in risk management 

implementation, particularly in the areas of resource allocation and risk mitigation. These 

institutions may lack the resources or training required to effectively manage risks. Overall, the data 

suggests that institutions with higher scores in risk management practices tend to have a more 

systematic and comprehensive approach to risk, while institutions with lower scores may struggle 

with gaps in either training, resources, or both. 

Inferential analysis of the data reveals significant correlations between key variables. For 

example, Risk Assessment and Risk Mitigation are strongly correlated (r = 0.85), indicating that 

institutions that assess risks more effectively also implement stronger mitigation strategies. 

Similarly, Training & Awareness is positively correlated with all other components of risk 

management, suggesting that institutions that invest in training programs for staff are more likely to 

have robust risk management practices. However, the correlation between Resource Allocation and 

the other factors is weaker (r = 0.55), suggesting that while resources are important, their 

availability alone does not guarantee the effectiveness of risk management practices. This finding 

highlights that factors such as training, leadership, and strategic planning may have a more 

significant impact on risk management outcomes than simply resource availability. 

The relationships between the variables suggest that a holistic approach to risk management is 

essential for its success in educational institutions. Effective risk identification and assessment 

processes tend to lead to better risk mitigation strategies. Additionally, institutions that invest in 

training and raising awareness among staff create a stronger foundation for risk management 

implementation. The weaker correlation with Resource Allocation implies that institutions may be 

able to improve their risk management practices even with limited resources, provided they focus 

on the other critical factors. These insights point to the importance of prioritizing comprehensive 

risk management frameworks that include not only sufficient resources but also strong leadership 

and continuous staff development. 

A case study of Institution C offers a deeper understanding of the factors contributing to 

successful risk management implementation. Institution C scored the highest in all categories, 

particularly in Risk Mitigation and Training & Awareness. This institution has a well-established 

risk management team that regularly conducts risk assessments and engages in proactive mitigation 

strategies. Additionally, the institution has a robust training program that ensures all staff members 

are well-informed about risk management processes and their roles in them. The success of 

Institution C highlights the critical role of leadership in fostering a culture of risk awareness and 
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management, along with the importance of continuous professional development to keep staff 

equipped to handle emerging risks. 

In contrast, Institution D, which scored the lowest across all categories, faced significant 

challenges in implementing effective risk management practices. Interviews with staff and 

administrators revealed that the institution lacked a structured risk management framework and had 

insufficient resources dedicated to risk identification and mitigation. The institution also reported 

difficulties in providing adequate training for its staff due to budget constraints. These challenges 

led to reactive rather than proactive approaches to risk management, making the institution more 

vulnerable to unforeseen risks. The comparison between Institution C and Institution D underscores 

the importance of a strategic, well-resourced, and trained approach to risk management. 

In summary, the data analysis confirms that effective risk management in educational 

institutions is closely tied to a combination of factors, including leadership, training, and systematic 

risk processes. Institutions that prioritize these aspects are more likely to have comprehensive risk 

management frameworks that lead to better outcomes. The findings also suggest that institutions 

with fewer resources can still make significant improvements by focusing on strengthening their 

risk assessment and mitigation strategies, as well as enhancing staff awareness and training. The 

differences observed across the institutions provide valuable insights into how educational 

institutions can develop and implement more effective risk management practices to improve their 

resilience and sustainability. 

The results of this study reveal significant variations in the implementation of risk 

management across educational institutions. Institution C demonstrated the highest scores in all 

areas—risk identification, assessment, mitigation, training, and resource allocation—indicating a 

well-established and comprehensive risk management framework. On the other hand, Institution D 

scored the lowest in all categories, with notable challenges in risk mitigation and resource 

allocation. These findings suggest that institutions with stronger leadership, better staff training, and 

systematic approaches to risk management tend to perform more effectively in managing risks. 

Overall, the study underscores the importance of a structured, proactive approach to risk 

management in educational institutions to enhance resilience and reduce vulnerabilities. 

Comparing the results with existing literature on risk management in educational settings, the 

findings align with studies that highlight the role of leadership and training in effective risk 

management (Smith & Alexander, 2017). However, this study diverges from previous research by 

emphasizing the relatively weaker role of resource allocation compared to other factors like training 

and leadership. Many studies suggest that resource allocation is a key determinant of risk 

management success (Harris & Gamage, 2015), but our findings indicate that a lack of resources 

can be mitigated by strong leadership and a culture of risk awareness. This difference may reflect 

the dynamic context of educational institutions where leadership and training play more critical 

roles in risk management than the mere availability of resources. 

The results of this study reflect the growing recognition that risk management in education is 

not just about financial resources or reactive problem-solving. Instead, they point to the importance 

of a proactive risk management culture, one where risks are systematically identified, assessed, and 

mitigated. This approach is essential for building resilient educational institutions that can 

effectively respond to emerging challenges. The higher scores in institutions with well-developed 

risk management frameworks demonstrate that a focus on training and awareness, along with 

strategic leadership, can result in more effective risk mitigation practices, regardless of resource 

constraints. 
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The implications of these findings are significant for both policymakers and educational 

leaders. It is clear that educational institutions need to prioritize the development of comprehensive 

risk management frameworks, with a particular emphasis on leadership and staff training. This 

study suggests that even with limited resources, institutions can improve their risk management 

effectiveness by focusing on strengthening leadership and fostering a culture of risk awareness 

among staff. The findings also indicate that institutions must shift from reactive to proactive risk 

management, where risks are identified and mitigated before they escalate into more significant 

issues. This proactive stance can greatly enhance the resilience of educational institutions, ensuring 

that they are better prepared for both expected and unforeseen risks. 

The results of this research suggest that the focus on leadership and training in risk 

management implementation is particularly important in the educational sector. While resource 

allocation certainly plays a role, it is the institutional commitment to cultivating a risk-aware culture 

and empowering staff with the necessary skills that truly drives effective risk management. This can 

be explained by the findings showing that institutions with better training and leadership scored 

higher in risk management components despite lower resource availability. This highlights the 

critical role that internal capacity building, rather than external resources, plays in strengthening 

risk management processes in educational institutions. The data indicate that institutions that invest 

in leadership development and continuous staff training will likely outperform those that prioritize 

resources alone. 

Moving forward, it is essential for educational institutions to adopt a more integrated and 

systematic approach to risk management. Policymakers should invest in leadership development 

programs that emphasize risk management skills and encourage a proactive approach to identifying 

and mitigating risks. Educational administrators should prioritize continuous training for staff at all 

levels, ensuring that risk management becomes part of the institutional culture rather than a set of 

isolated practices. Additionally, future research could explore the long-term impact of improved 

risk management practices on educational outcomes and institutional performance. This would help 

to further solidify the case for comprehensive, integrated risk management frameworks in 

educational settings and provide a roadmap for institutions aiming to build greater resilience in the 

face of emerging challenges. 

 

CONCLUSION  

One of the most significant findings of this study is the observation that educational 

institutions with stronger leadership and staff training in risk management practices tend to perform 

better, even when resources are limited. This challenges the conventional wisdom that resource 

allocation is the most critical factor in successful risk management. Institutions with more robust 

training programs and a proactive approach to risk identification and mitigation showed 

significantly higher effectiveness in managing risks, even in the face of resource constraints. This 

finding underscores the importance of leadership and training over financial resources in creating a 

resilient risk management framework in educational institutions. 

The value of this research lies in both its conceptual and methodological contributions. 

Conceptually, it expands the understanding of risk management in education by emphasizing the 

need for a comprehensive, proactive approach rather than focusing solely on resource allocation. 

The study’s method of combining both qualitative interviews and quantitative surveys offers a 

richer, more nuanced understanding of the real-world implementation of risk management practices. 

This mixed-methods approach provides valuable insights into both the perceptions and experiences 
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of staff and administrators, contributing to a more holistic view of the factors that drive effective 

risk management in educational settings. 

A limitation of this study is its geographic and demographic scope, as it only includes 

educational institutions from a specific region. While the results provide useful insights, they may 

not fully represent the diversity of educational contexts globally. Future research should expand the 

sample size to include a broader range of institutions, including those from different cultural and 

socio-economic backgrounds, to enhance the generalizability of the findings. Additionally, further 

studies could focus on the long-term impacts of risk management implementation, particularly in 

relation to student outcomes and institutional sustainability, which would provide a more 

comprehensive understanding of the benefits of effective risk management in education. 
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