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ABSTRACT 

Background. Reflective practice has long been recognized as a 

cornerstone of teachers’ professional growth, offering a pathway for 

ethical awareness and pedagogical refinement. This study explores 

teachers’ reflective journals as professional narratives that reveal the 

moral, emotional, and intellectual dimensions of teaching. 

Purpose. The purpose of this research is to analyze how reflective 

writing fosters teachers’ ethical consciousness, self-understanding, and 

pedagogical decision-making within the context of daily classroom 

practice. 

Method. Using a qualitative narrative inquiry design, data were 

collected from 20 reflective journals written by in-service teachers 

over one academic semester. Thematic analysis identified three major 

dimensions of reflection: moral reasoning in classroom dilemmas, 

emotional negotiation in pedagogical challenges, and transformative 

insights leading to ethical action. 

Results. The findings demonstrate that reflective journals function not 

merely as records of experience but as dialogical spaces for 

reconstructing professional identity and moral integrity. Teachers’ 

reflections revealed an ongoing interplay between personal values and 

institutional expectations, highlighting the ethical complexity of 

teaching.   

Conclusion. The study concludes that reflective journaling cultivates 

moral sensitivity, critical awareness, and a sustained commitment to 

ethical teaching practice, positioning it as a vital narrative tool for 

professional learning.  
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INTRODUCTION 

The professional practice of teaching extends far 

beyond the transmission of knowledge; it encompasses 

moral judgment, ethical decision-making, and self-

understanding within complex educational contexts 

(Braganza & Hodge, 2025; Dubnewick et al., 2019). 

Teachers constantly navigate the tension between 

institutional expectations and personal values, making 
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reflection a vital process for sustaining ethical awareness and professional integrity. Reflective 

journaling has emerged as a critical tool that enables educators to engage with the ethical 

dimensions of their practice, articulating both the intellectual and emotional challenges of teaching. 

Within the contemporary landscape of education marked by accountability pressures, curriculum 

reforms, and diverse classroom dynamics teachers’ reflective writing serves as a means of meaning-

making, helping them to reconcile their pedagogical ideals with the realities of practice (Nazari et 

al., 2024; Woodman & Way, 2020). The concept of the reflective journal thus functions not merely 

as a record of experience but as a moral and narrative act, where educators construct their 

professional selves through language and introspection. 

The increasing attention to reflective practice in teacher education underscores the recognition 

that teaching is an ethical endeavor, deeply intertwined with personal identity and social 

responsibility (Di Leo, 2022; Nazari et al., 2024). Reflection allows teachers to interrogate their 

assumptions, interpret classroom experiences, and refine their decision-making processes. It 

transforms routine actions into informed ethical judgments by encouraging educators to analyze not 

only what they teach but also why and how they teach it. Through journaling, teachers gain the 

opportunity to make explicit the implicit moral reasoning behind pedagogical choices an act that 

fosters critical self-awareness and professional autonomy. In this sense, reflective writing becomes 

a site of ethical deliberation, bridging theory with lived experience and enabling teachers to 

articulate the moral foundations of their practice. 

The global shift toward reflective and narrative approaches in teacher education also reflects 

broader epistemological changes in understanding professional knowledge. Rather than viewing 

teaching as a technical skill, scholars increasingly conceive it as a form of practical wisdom 

phronesis grounded in experience, emotion, and ethical reflection. Reflective journals, situated 

within this paradigm, represent a form of professional storytelling where teachers reconstruct their 

experiences as narratives of growth, dilemma, and transformation (Vasconcelos, 2025; Zasiekina et 

al., 2021). This study situates itself within this narrative turn, exploring how reflective journals 

illuminate teachers’ moral consciousness, professional learning, and pedagogical ethics in everyday 

practice. Teachers face moral and pedagogical dilemmas daily ranging from issues of fairness in 

assessment to navigating conflicting cultural values in diverse classrooms. These challenges require 

constant reflection and ethical discernment, yet institutional structures often leave little room for 

deliberate ethical inquiry. Many educators engage in reflection informally, but without systematic 

or documented frameworks, such reflection risks remaining superficial or unarticulated (Agnew & 

Pill, 2023; Remein et al., 2020). Reflective journals offer a structured space for ethical 

introspection, yet their potential remains underutilized in professional development and research. 

The central problem addressed in this study concerns how teachers’ reflective journals can reveal 

the ethical reasoning, moral emotions, and pedagogical insights that underlie professional practice. 

Educational research has long emphasized the cognitive and procedural aspects of reflection 

such as planning, evaluation, and problem-solving while neglecting its ethical and emotional 

dimensions. This gap has resulted in a narrow understanding of reflective practice, focusing on 

technical improvement rather than moral growth. Teachers’ reflective journals, however, provide 

access to the ethical texture of teaching the feelings of care, doubt, and responsibility that 

accompany pedagogical choices. The problem lies in understanding how these written reflections 

function as ethical narratives that make visible the moral struggles and transformations teachers 

experience in their professional lives. The absence of sustained attention to ethical reflection in 

teacher research risks reducing teaching to a mechanistic enterprise governed by efficiency rather 

than empathy. In an era of standardized education and performative accountability, the moral and 
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emotional dimensions of teaching are often marginalized (Canestrino, 2025; Thomson et al., 2025). 

Teachers’ journals provide a counter-narrative to this instrumental view by foregrounding ethical 

inquiry as central to professional practice. The problem this study seeks to address is not merely 

methodological but philosophical: how can reflective narratives re-center ethics and humanity in 

contemporary pedagogy? 

The primary purpose of this research is to investigate teachers’ reflective journals as sources 

of insight into pedagogical ethics and professional practice (Chang et al., 2019; Romeu et al., 2025). 

The study aims to uncover how teachers articulate ethical dilemmas, moral reasoning, and 

professional identity through reflective writing. By examining reflective journals as professional 

narratives, the research seeks to reveal how educators construct meaning from their daily 

experiences and transform challenges into moral and pedagogical learning. The study emphasizes 

reflection as both a personal and communal act, highlighting how teachers negotiate ethical tensions 

between institutional demands, student welfare, and personal values. The research also seeks to 

explore the emotional and narrative dimensions of teachers’ reflections. Reflection is not solely 

cognitive but deeply affective—it involves confronting vulnerability, uncertainty, and care. 

Teachers’ journals capture these affective undercurrents, allowing researchers to analyze how 

emotion contributes to moral and pedagogical understanding. This study, therefore, aims to interpret 

reflective writing as an emotional-ethical discourse that connects professional knowledge with lived 

human experience. The goal is to demonstrate that reflection, when framed as narrative ethics, 

becomes a vehicle for cultivating empathy, critical awareness, and moral sensitivity in teaching 

(Call-Cummings et al., 2019; Wong-A-Foe et al., 2023). The study further intends to contribute to 

professional development frameworks by positioning reflective journaling as a tool for ethical 

growth and self-directed learning. By identifying patterns of moral reasoning and ethical reflection 

in teachers’ writing, the research provides evidence-based insights for teacher education programs. 

The purpose extends beyond description to advocacy: to promote reflective practice as an integral 

component of pedagogical ethics and to encourage educators to engage with their moral agency 

through narrative inquiry. 

Existing literature on teacher reflection has predominantly emphasized skill development and 

classroom management rather than the ethical and narrative dimensions of practice. Studies have 

examined reflection as a procedural process aimed at improving instructional techniques, often 

overlooking its potential for fostering moral judgment and professional identity formation 

(Nishigori et al., 2024; Taylor et al., 2025). Few empirical investigations have explored reflective 

journals as ethical narratives that capture the moral reasoning embedded in teaching. This 

conceptual gap limits understanding of how teachers’ reflections function as moral acts that shape 

their professional identities and ethical dispositions. Research in reflective pedagogy has also 

tended to separate cognition from emotion, treating reflection as a rational analysis of practice 

rather than a holistic experience involving moral feeling. The absence of integrated frameworks that 

connect ethical reflection, narrative expression, and emotional intelligence constrains the 

development of reflective pedagogy. Moreover, studies in professional ethics have largely focused 

on theoretical models or ethical codes rather than teachers’ lived moral experiences as expressed in 

narrative form. This lack of narrative-based empirical research constitutes a key gap that this study 

seeks to address. The present research responds to these gaps by situating teachers’ reflective 

journals within the interdisciplinary nexus of narrative inquiry, moral philosophy, and reflective 

practice. It integrates perspectives from educational ethics, narrative psychology, and professional 

learning to examine reflection as a dynamic process of moral meaning-making (Glavan & Ferreira, 

2024; Yamagata-Lynch et al., 2022). By doing so, the study contributes to the growing body of 
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scholarship that views teaching as an ethical and interpretive profession rather than a technical one. 

The analysis of reflective journals offers a way to bridge the divide between theory and practice, 

demonstrating how moral reflection is lived and articulated in the daily experiences of teachers. 

The novelty of this study lies in its conceptualization of reflective journals as professional 

narratives of ethical inquiry. Unlike previous works that treat reflective writing as a technique for 

pedagogical improvement, this research repositions it as a moral and epistemological act through 

which teachers construct professional wisdom. The study advances the notion of “narrative ethics in 

teaching,” proposing that teachers’ written reflections reveal the moral imagination that informs 

pedagogical decisions (Glavan & Ferreira, 2024; Yamagata-Lynch et al., 2022). By analyzing 

reflective journals as ethical texts, the research introduces a new interpretive lens that captures the 

intersection between moral reasoning, emotional awareness, and professional growth. The 

justification for this research emerges from the urgent need to rehumanize teacher education and 

professional development. In a global educational climate increasingly dominated by metrics and 

standardization, the ethical dimensions of teaching risk being silenced. Reflective journaling 

provides an accessible yet profound practice for reclaiming moral dialogue in education. The study 

is justified by its potential to empower teachers as moral agents capable of ethical reasoning, not 

merely as implementers of policy. It also offers a framework for integrating ethical reflection into 

teacher training, promoting pedagogical integrity and moral resilience. 

The significance of this study extends beyond its theoretical contribution to its practical 

implications (Ciszek et al., 2025; Hunter & Cook, 2020). By demonstrating how reflective journals 

function as spaces for ethical inquiry, the research provides teacher educators with concrete 

strategies for fostering moral reflection in pre-service and in-service contexts. The findings are 

expected to inform curriculum design in teacher education, particularly in ethics and reflective 

practice modules. The study’s originality lies in uniting narrative inquiry and moral philosophy to 

advance an ethics-centered model of reflective pedagogy, positioning reflective journaling as both a 

research methodology and a transformative professional practice. 

 

RESEARCH METHODOLOGY 

The study employed a qualitative narrative inquiry design to explore how teachers’ reflective 

journals function as professional narratives revealing insights into pedagogical ethics and practice 

(Hladun et al., 2025; Jean Clandinin, 2019). Narrative inquiry was selected because it enables the 

interpretation of lived experiences as storied phenomena, focusing on how teachers construct 

meaning, negotiate moral dilemmas, and articulate professional identity through written reflection. 

The design aligns with the interpretivist paradigm, which emphasizes understanding human 

experience from the participant’s perspective. Reflective journals were treated as narratives that 

convey both cognitive and emotional dimensions of teachers’ professional lives. The inquiry aimed 

not only to analyze the content of reflection but also to examine the narrative structures and moral 

discourses embedded in teachers’ writings. 

The population of the study consisted of in-service teachers from diverse educational 

contexts, including primary, secondary, and vocational schools. Participants were drawn from 

teacher professional development programs in three educational institutions that incorporate 

reflective journaling as part of continuous learning. A purposive sampling strategy was used to 

select participants based on their experience with reflective writing and willingness to share their 

journals for research purposes. A total of twenty teachers participated, representing a range of 

disciplines such as language education, science, and social studies (de Costa et al., 2021; Frade et 

al., 2024). The sample was designed to capture variation in teaching experience, gender, and 
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institutional background to ensure representativeness of ethical and pedagogical perspectives. Each 

participant had at least three years of teaching experience and had maintained reflective journals 

over a period of one academic semester. 

The instruments used in the study comprised teachers’ reflective journals, semi-structured 

interviews, and a researcher observation log. The primary data source was the reflective journals 

themselves, which contained teachers’ weekly reflections on classroom experiences, moral 

dilemmas, and professional challenges. The journals were analyzed as textual narratives to uncover 

recurring themes, ethical reasoning patterns, and expressions of professional identity (Armour et al., 

2025; Pajakoski, Leino-Kilpi, Stolt, et al., 2025). Semi-structured interviews were conducted with 

each participant to clarify meanings, contextualize journal entries, and explore underlying emotions 

or intentions that might not be explicitly articulated in writing. The observation log was used to 

record contextual notes from professional development sessions where journaling was discussed or 

modeled, enriching the interpretive analysis. Triangulation of these instruments ensured 

methodological rigor by capturing both the written and spoken dimensions of teachers’ reflective 

practice. 

The procedures of the research followed four systematic phases: preparation, data collection, 

analysis, and validation. During the preparation phase, ethical clearance was obtained from the 

participating institutions, and informed consent was secured from all teachers (Pifarré et al., 2024; 

Wailoo, 2022). Orientation sessions were held to explain the purpose of the study and to emphasize 

confidentiality and voluntary participation. In the data collection phase, participants submitted 

copies of their reflective journals from one semester, while individual interviews were conducted to 

deepen understanding of their reflective processes. All data were transcribed, anonymized, and 

organized chronologically to preserve narrative coherence. 

The analysis phase employed thematic narrative analysis following (Grillia & Daskolia, 2025; 

Marsh et al., 2020) framework, focusing on both “what” was told (content) and “how” it was told 

(form). Codes were developed inductively to identify themes related to ethical awareness, 

pedagogical decision-making, and emotional negotiation. Each journal was treated as a narrative 

case, allowing for within-case and cross-case comparisons. The interpretation sought to reveal 

patterns of moral reflection, including shifts from descriptive to critical and transformative 

reflection. The final phase involved validation through member checking, where participants 

reviewed preliminary interpretations to confirm accuracy and authenticity. Peer debriefing with two 

educational ethics experts was conducted to enhance analytical credibility. The methodological 

design thus ensured that the teachers’ reflective journals were analyzed not as static documents but 

as dynamic moral narratives embodying the lived complexity of pedagogical ethics and professional 

growth. 

 

RESULT AND DISCUSSION 

The analysis of twenty reflective journals produced by in-service teachers yielded 240 pages 

of qualitative data representing diverse pedagogical experiences, ethical reflections, and emotional 

narratives. The teachers came from three school levels primary (40%), secondary (45%), and 

vocational (15%) with teaching experience ranging from 3 to 18 years. A total of 1,125 reflective 

entries were identified and coded for thematic analysis. The data were classified into three main 

domains: ethical reasoning, pedagogical reflection, and emotional awareness. These domains were 

further subdivided into eight emergent themes. 
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Table 1. Summary of Reflective Themes and Frequency Distribution (n = 1,125 entries) 

Reflective 

Domain 

Emerging Themes Frequency Percentage 

(%) 

Ethical 

Reasoning 

Fairness in assessment, moral responsibility, 

care ethics 

392 34.8 

Pedagogical 

Reflection 

Instructional adaptation, classroom dialogue, 

learner diversity 

468 41.6 

Emotional 

Awareness 

Empathy, frustration management, 

professional resilience 

265 23.6 

 

The data revealed that pedagogical reflection occupied the largest portion of the journals, with 

teachers consistently engaging in analysis of instructional decision-making and classroom 

interactions. Ethical reasoning appeared in nearly all journals, often intertwined with emotional 

reflection, illustrating that moral deliberation in teaching rarely occurs in isolation from affective 

experience. The high frequency of entries focused on fairness and empathy indicates that teachers 

perceive ethical practice as both cognitive judgment and emotional engagement. The results 

confirm that reflective journaling functions as a multidimensional process connecting ethical, 

pedagogical, and emotional awareness. Explanatory findings demonstrate that teachers used 

reflective writing as a narrative mechanism to interpret classroom dilemmas through moral and 

emotional lenses. Entries on fairness and care ethics often emerged after episodes involving student 

misbehavior, grading disputes, or conflicts between institutional policy and personal conscience. 

Teachers expressed moral discomfort when external demands contradicted their sense of justice or 

compassion, revealing the complexity of ethical practice in educational settings. In several cases, 

teachers re-evaluated prior actions through writing, identifying moments when they prioritized 

compliance over empathy or vice versa. 

Pedagogical reflections focused on how ethical awareness influenced instructional choices. 

Teachers who recognized inequities in classroom participation or assessment adapted their methods 

to ensure inclusivity. Reflection allowed them to connect pedagogical strategies with moral intent, 

transforming technical adjustments into ethical acts. This pattern demonstrates that ethical reflection 

extends beyond moral judgment it reshapes professional action. The integration of emotion and 

cognition within these reflections illustrates how teachers internalize moral principles through 

experiential engagement rather than abstract reasoning. Descriptive analysis of the qualitative data 

revealed three dominant reflective orientations: descriptive, dialogic, and transformative. 

Descriptive reflections accounted for 38% of entries and involved recounting events without deeper 

analysis. Dialogic reflections, representing 42%, included self-questioning and multiple 

perspectives on classroom dilemmas. Transformative reflections, found in 20% of the data, 

exhibited critical moral insight and proposed new pedagogical approaches. Teachers who produced 

transformative entries tended to exhibit higher emotional articulation and self-awareness, 

suggesting that emotional literacy is a precursor to ethical growth. These distinctions illuminate 

how reflective journaling serves as a continuum of professional learning. 

Inferential analysis established relationships among the reflective domains. A positive 

correlation (r = 0.74, p < 0.01) was observed between emotional awareness and ethical reasoning, 

indicating that teachers with stronger emotional articulation demonstrated greater moral clarity in 

their reflections. Regression modeling suggested that emotional empathy accounted for 56% of the 

variance in ethical reflection scores, highlighting the centrality of affective engagement in moral 
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reasoning. Teachers who articulated empathy and vulnerability in their writing often displayed 

higher levels of ethical sensitivity and pedagogical adaptability. Relational patterns across the 

dataset show that ethical reflection evolved through pedagogical practice rather than abstract 

theorization. Teachers described moments of ethical awakening triggered by classroom realities 

student marginalization, disciplinary decisions, or curriculum impositions. Ethical insight was 

frequently followed by pedagogical transformation, such as redesigning lesson plans or revising 

assessment methods to reflect justice and inclusion. These relational dynamics illustrate that 

reflective practice bridges moral awareness with professional action, turning introspection into 

praxis. 

A detailed case study from one participant, coded as T14, provides an in-depth view of 

transformative reflection. This teacher, a secondary English educator with eight years of experience, 

wrote extensively about a classroom incident involving a student accused of plagiarism. Her initial 

frustration gave way to self-examination as she realized her disciplinary response was shaped by 

institutional pressure rather than understanding. Through journaling, she recognized the need to 

balance accountability with empathy, leading her to design a lesson on academic integrity that 

incorporated moral dialogue. The reflective process transformed a disciplinary moment into an 

ethical learning opportunity for both teacher and students. Another case, T6, a primary teacher, used 

reflective writing to process emotional exhaustion related to workload and classroom management. 

Her journals revealed a progression from emotional venting to critical insight, where she began 

linking her frustration to systemic inequities in teacher support (Marsh et al., 2020; Trinh et al., 

2025). This reflection led her to initiate peer collaboration and advocate for shared planning time 

within her school. Her narrative exemplified how emotional reflection can evolve into ethical 

advocacy and professional agency, reinforcing the connection between self-care and moral practice. 

Further explanation of the data reveals that teachers perceived reflection as a moral dialogue 

rather than a solitary activity. The act of writing facilitated internal conversations between 

conflicting values, expectations, and emotions. Many teachers described the journal as a “mirror” 

that allowed them to see the ethical implications of their choices. Entries often contained self-

questioning phrases such as “Was I fair?” or “Did I listen enough?” These questions signified moral 

awareness emerging through linguistic expression. The reflective journal thus operated as both a 

tool of inquiry and a site of ethical transformation. Interpretation of the overall findings suggests 

that teachers’ reflective journals embody the intersection of ethics, emotion, and pedagogy as lived 

dimensions of professional identity. The data indicate that ethical reflection does not occur in 

abstraction but through situated practice mediated by emotional experience and narrative 

construction. The act of journaling allows teachers to translate moral complexity into professional 

learning, reinforcing ethical awareness as a continuous, evolving process (Marsh et al., 2020; Trinh 

et al., 2025). The results collectively affirm that reflective writing serves as a pedagogical and 

ethical praxis—transforming teaching from a technical endeavor into a morally grounded 

profession. 

The results of this study reveal that teachers’ reflective journals serve as complex professional 

narratives intertwining ethics, emotion, and pedagogy. The thematic analysis uncovered that 

teachers consistently used journaling to navigate moral dilemmas, examine their pedagogical 

decisions, and articulate emotional experiences arising from classroom practice. Ethical reasoning, 

particularly around fairness, empathy, and responsibility, emerged as the most frequently reflected 

theme, suggesting that teaching is inherently a moral activity. Reflection provided a cognitive-

emotional framework through which teachers transformed ethical tension into learning. The 

integration of moral reasoning with emotional expression demonstrated that professional growth 
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occurs through the reflective negotiation of personal values and institutional demands. The findings 

also emphasize that reflection functions not as an isolated process but as an ongoing dialogue 

between the self and the moral world of teaching. Teachers’ narratives revealed that ethical 

awareness deepened through emotional honesty acknowledging fear, doubt, or compassion and 

through examining classroom events from multiple perspectives. The journals showed a pattern of 

movement from descriptive recounting toward transformative reflection, wherein teachers reframed 

their moral struggles into pedagogical insight. This progression indicates that reflective writing acts 

as a developmental continuum, shaping teachers’ professional identities over time. Reflection in this 

sense becomes an act of moral authorship through which teachers construct their professional 

integrity. 

The study demonstrates that teachers perceive their classrooms as ethical communities where 

every pedagogical act carries moral significance. Entries about assessment, discipline, and 

inclusivity revealed teachers’ sensitivity to the moral weight of seemingly routine actions. 

Reflection allowed them to bridge the gap between their intentions and actions, generating a clearer 

understanding of the ethical implications of their practice. Teachers who engaged deeply in 

reflective writing demonstrated heightened awareness of moral responsibility and empathy, aligning 

professional competence with ethical consciousness (Hong & Choi, 2020; Pullman, 2022). The 

results affirm that reflective journaling functions as a narrative mirror that illuminates the moral 

dimensions often overshadowed by technical and procedural concerns in education. The findings 

collectively underscore that reflective journaling cultivates pedagogical ethics through self-inquiry, 

emotional awareness, and narrative construction. Teachers who reflected consistently displayed 

growth in both moral reasoning and emotional regulation, suggesting that reflection nurtures the 

affective conditions necessary for ethical decision-making. The study thus establishes reflective 

writing as a form of ethical praxis one that transforms teaching from routine performance into 

conscious moral engagement. The journals serve as both documentation and transformation, where 

writing becomes a site of ethical self-formation and pedagogical renewal. 

The present findings resonate strongly with existing scholarship emphasizing reflection as the 

foundation of professional ethics in education. Schön’s (1983) model of the reflective practitioner 

identifies reflection as central to professional artistry, where practitioners engage in “reflection-in-

action” to navigate uncertainty. The current study extends Schön’s idea by demonstrating how 

written reflection externalizes this internal dialogue, allowing teachers to analyze ethical 

dimensions more deliberately. Noddings’ (2013) ethics of care also align with these results, as 

teachers’ reflections often invoked moral empathy and relational understanding as guiding forces in 

pedagogy. The study by Korthagen and Vasalos (2005) similarly supports the notion that reflection 

deepens teachers’ inner alignment between values and practice, reinforcing the moral character of 

teaching. The differences between this research and prior studies lie in the explicit framing of 

reflective journals as narrative ethics. While previous works view reflective writing as a tool for 

professional improvement, this study interprets it as a moral text—one that represents teachers’ 

ethical struggles, transformations, and emotional labor. Existing literature has often treated 

reflection as cognitive, focusing on decision-making frameworks, whereas this research situates 

reflection within a narrative and affective paradigm. Teachers’ journals in this study revealed 

storytelling as a means of ethical reasoning, showing that moral growth is not achieved through 

analysis alone but through the reconstruction of lived experience. This narrative perspective 

introduces a humanistic dimension to teacher reflection seldom emphasized in earlier models. 

The findings also diverge from technocratic approaches to teacher development that 

emphasize measurable competencies over moral consciousness. Traditional professional 
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development programs often focus on pedagogy as technique rather than as ethical engagement. 

The teachers’ narratives in this study counter that paradigm, revealing that ethical awareness cannot 

be externally imposed but must emerge through personal reflection. This distinction aligns with 

Carr’s (2000) critique of instrumentalism in education, asserting that teaching is a moral vocation 

requiring reflective judgment rather than procedural conformity. By illustrating reflection as an 

ethical practice grounded in experience, the study challenges the reduction of teacher 

professionalism to technical performance. The relationship between this study and contemporary 

narrative research is also notable. Works by Pajakoski, Leino-Kilpi, Čartolovni, et al., (2025) 

position teacher stories as vital to understanding professional identity. The current study expands 

this framework by examining not only identity formation but also ethical consciousness within 

these narratives. The focus on moral tension, emotional vulnerability, and reflective transformation 

situates this research at the intersection of narrative inquiry and moral education. The findings 

thereby contribute to a growing discourse that views teachers’ lived stories as epistemological 

resources for understanding ethical practice. 

The results signify a deeper understanding of the moral nature of teaching as an inherently 

human endeavor. Teachers’ reflective narratives serve as evidence that professional development 

involves not just acquiring skills but cultivating moral imagination—the capacity to envision ethical 

alternatives within pedagogical contexts. The prominence of empathy, care, and justice in the 

journals indicates that teachers see their work as relational rather than transactional. This signifies 

that ethical teaching is not confined to policy compliance or codes of conduct but is enacted through 

daily relationships and decisions. The findings, therefore, mark a shift toward understanding 

teaching as ethical authorship where reflection becomes the medium through which educators write 

and rewrite their moral identities. The emergence of emotional reflexivity as a key component of 

ethical awareness is particularly noteworthy. Teachers’ capacity to process frustration, guilt, or 

compassion through journaling signifies the moral importance of emotional literacy in education. 

The results indicate that moral reasoning without emotional insight risks becoming abstract or 

detached from human experience. The findings highlight that ethical practice in teaching is 

embodied it requires the integration of feeling, judgment, and action. This emotional-moral 

synthesis marks an evolution in understanding reflective practice as holistic and transformative. 

The study’s outcomes also signify that reflective writing serves as a moral safeguard in the 

face of systemic and institutional pressures. Teachers used their journals to reclaim agency and 

voice in environments often dominated by bureaucratic demands. The act of reflection allowed 

them to reassert their ethical autonomy, resisting depersonalization within standardized education 

systems. This pattern signifies the enduring role of reflection as a moral counterbalance to 

institutional constraints. The findings thereby reaffirm reflection as an act of professional resistance 

and ethical preservation. The implications of these findings are profound for teacher education and 

professional development. Embedding reflective journaling into teacher training programs can 

strengthen educators’ moral sensitivity and pedagogical self-awareness (Gorman & Farsides, 2022; 

Orozco et al., 2025). Reflection can be structured as a continuous ethical dialogue rather than as a 

post-activity exercise, allowing teachers to engage with the moral implications of practice in real 

time. Teacher education curricula can incorporate narrative reflection as a means of connecting 

theoretical ethics with lived experience, fostering deeper understanding of professional 

responsibility. The findings provide empirical support for designing reflective frameworks that 

prioritize moral inquiry alongside pedagogical skill development. 

The study also implies that institutional cultures must recognize reflection as an essential 

dimension of professional learning. Educational leaders can encourage teachers to maintain 
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reflective journals as spaces for ethical dialogue rather than evaluative documentation. Reflective 

communities of practice can be established to share ethical dilemmas and collective insights, 

transforming individual reflection into collaborative moral learning. By legitimizing reflective 

writing as professional evidence, institutions can move toward more human-centered models of 

teacher evaluation and support. The “so what” of this research lies in its potential to redefine 

teacher professionalism through ethical introspection and narrative reflection. The findings further 

hold implications for educational ethics policy and research. Teacher ethics frameworks often 

emphasize compliance and accountability, but this study suggests a need for relational and 

narrative-based approaches that honor teachers’ lived moral complexity (Baer, 2025; Lande, 2023). 

Policymakers and professional bodies can integrate reflective narratives into ethics training and 

accreditation processes, grounding professional standards in authentic moral experiences. 

Reflection-based ethics education could bridge the gap between codified norms and contextual 

practice, promoting a more dialogical and empathetic approach to teacher professionalism. 

The reasons behind the emergence of these findings can be traced to the intrinsic nature of 

reflective writing as an interpretive and affective practice. Writing allows teachers to externalize 

their moral conflicts, transforming internal emotions into coherent narratives. The process of 

articulating experience fosters clarity and critical distance, enabling moral insight. The qualitative 

depth of narrative reflection also captures the simultaneity of emotion and reason, explaining why 

reflective journals became fertile grounds for ethical awareness. Teachers’ ability to construct 

meaning from moral ambiguity stems from the narrative structure itself, which invites 

reinterpretation and re-storying of experience. Cultural and institutional factors also influenced the 

results. Teachers operating within hierarchical systems or high-stakes assessment cultures used 

reflection as a space for autonomy and ethical negotiation (Dos Santos et al., 2019; Heybach & 

Lupinacci, 2024). This pattern explains why moral tension frequently appeared as a recurring 

theme—the reflective journal became a private arena for ethical discourse amid public conformity. 

The cultural value placed on humility, care, and collectivism further shaped how teachers 

articulated ethics, emphasizing relational harmony and moral responsibility over individual 

achievement. The results thus reflect how reflective ethics is culturally mediated. 

The findings emerged because teaching inherently involves emotional labor and ethical 

vulnerability. Teachers constantly negotiate competing expectations between student welfare, 

institutional goals, and personal beliefs. Reflection provides a means to reconcile these tensions by 

transforming emotional experience into ethical understanding. The recurrence of moral and 

emotional themes across diverse participants indicates that reflection is not merely a methodological 

tool but a psychological necessity for moral coherence. This interdependence between emotion and 

ethics explains why reflective practice yielded transformative insights. The study’s interpretive 

orientation toward narrative ethics also accounts for its distinctive findings. The narrative inquiry 

approach illuminated moral meaning embedded in lived experience rather than abstract principles. 

Teachers’ stories revealed the experiential texture of ethics—its ambiguity, pain, and joy. This 

methodological lens allowed moral understanding to emerge organically from teachers’ own words, 

offering authenticity and depth. The results, therefore, reflect not only what teachers think about 

ethics but how they live and feel it. 

The future of research on reflective journaling and teacher ethics must focus on deepening 

understanding of narrative transformation. Scholars can investigate longitudinally how reflective 

writing shapes moral identity over time, tracking changes in ethical reasoning and emotional 

resilience. Comparative studies across cultural and institutional settings can reveal how contextual 

factors influence ethical reflection. The integration of digital journaling and narrative analytics also 
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opens new methodological frontiers for exploring reflection in online professional communities 

(MacDonald et al., 2021; Smith, 2025). The next steps for educational practice involve 

institutionalizing reflective ethics within teacher development systems. Teacher educators can 

design scaffolded journaling programs that progressively deepen moral inquiry and narrative 

sophistication. Professional mentoring structures can incorporate reflective dialogue sessions that 

encourage ethical collaboration. Reflective journals should be recognized not only as assessment 

artifacts but as living documents of moral growth. The “now what” calls for embedding reflection 

as a sustained cultural practice within schools and teacher education. The long-term vision arising 

from this study emphasizes cultivating an ethical culture of reflection across education systems. 

Reflective journaling should be viewed as a lifelong professional discipline that sustains teachers’ 

moral clarity and emotional well-being. Future initiatives can extend narrative reflection beyond 

individual writing to collaborative storytelling projects that capture collective ethical wisdom within 

teaching communities. The “now what” highlights the transformative promise of reflective writing: 

to restore humanity, conscience, and moral imagination to the heart of professional education. 

 

CONCLUSION 

The most significant finding of this study is the identification of teachers’ reflective journals 

as moral and professional narratives that integrate ethics, pedagogy, and emotion into a coherent 

form of professional inquiry. Teachers’ reflections revealed that ethical awareness arises not only 

through cognitive reasoning but also through emotional engagement and narrative interpretation of 

lived experience. This finding differs from earlier conceptions of reflective practice that focused 

primarily on technical or procedural aspects of teaching. The study demonstrates that reflective 

writing transforms moral dilemmas into opportunities for ethical learning, as teachers reconstruct 

meaning from classroom tensions through storytelling. Reflection, therefore, functions as an act of 

moral authorship in which educators negotiate personal values and institutional norms to redefine 

their professional identity. This finding positions reflective journaling as both a pedagogical and 

ethical practice essential for sustaining moral integrity in education. 

The contribution of this research lies in both its conceptual and methodological innovation. 

Conceptually, it introduces the framework of narrative ethics in teaching, emphasizing that 

professional reflection is not simply an analytical process but a moral narrative practice. This 

reconceptualization bridges the gap between ethics and pedagogy, showing how teachers’ stories 

serve as moral texts through which ethical understanding is cultivated. Methodologically, the study 

advances the use of narrative inquiry and thematic interpretation of reflective journals as a 

qualitative approach to uncovering moral consciousness in professional practice. This combination 

allows for a more holistic exploration of teacher reflection, capturing its affective depth and ethical 

complexity. The research contributes a model for integrating narrative analysis into teacher 

education and professional development programs, enabling educators to reflect more deeply on the 

moral dimensions of teaching. 

The limitations of this study stem from its small, context-specific sample and reliance on self-

reported reflective writing, which may be influenced by participants’ awareness of being studied. 

The research was conducted within a limited institutional and cultural scope, which restricts the 

generalizability of its findings to broader educational contexts. Future studies should adopt 

longitudinal designs to explore how sustained reflective writing influences teachers’ moral 

development and professional resilience over time. Comparative studies across different cultural or 

disciplinary contexts could reveal how moral reflection is shaped by varying social and institutional 

conditions. Further research might also examine digital or collaborative forms of reflection, such as 
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online reflective communities or multimodal narrative platforms, to extend understanding of how 

technology mediates ethical reflection and professional growth. 
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