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ABSTRACT

Background. Teacher job satisfaction is essential for improving
instructional quality and school performance. It is influenced by teacher
engagement, emotional intelligence, and conflict management. Low
satisfaction can reduce motivation and performance. However, prior
studies often examine these factors separately, and empirical evidence
in Indonesian junior high schools remains limited.

Purpose. This study aims to examine the influence of teacher
engagement, emotional intelligence, and conflict management on junior
high school teachers’ job satisfaction in Kajen District, Pekalongan
Regency, both partially and simultaneously.

Method. This research employed a quantitative approach with an
explanatory survey design. The population consisted of all junior high
school teachers in Kajen District, with a sample of 123 respondents
selected using proportional random sampling. Data were collected
through a five-point Likert-scale questionnaire. Data analysis was
conducted using simple and multiple linear regression after fulfilling the
classical assumption tests.

Results. The findings revealed that teacher engagement, emotional
intelligence, and conflict management each had a positive and
significant effect on teachers’ job satisfaction. Teacher engagement
emerged as the most dominant factor, followed by emotional
intelligence and conflict management. Simultaneously, the three
variables had a very strong influence on job satisfaction, explaining
79.1% of its variance.

Conclusion. Teachers’ job satisfaction is the result of the interaction
between psychological and organizational factors. Therefore, efforts to
improve job satisfaction should adopt a comprehensive approach that
includes strengthening teacher engagement, developing emotional
intelligence, and enhancing conflict management skills to support the
improvement of educational quality.
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INTRODUCTION

Teacher job satisfaction is one of the key indicators in
determining the quality and sustainability of education.
Teachers who experience high job satisfaction tend to
demonstrate stronger commitment, better performance, and
greater involvement in school activities, which ultimately
have a positive impact on student learning outcomes and
institutional effectiveness.
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At the junior high school level, teacher job satisfaction reflects not only individual psychological
well-being but also the overall health of the educational system. Research indicates that satisfied
teachers are more capable of creating a positive classroom climate, implementing instructional

instructional quality.

Teacher job satisfaction represents a psychological state reflecting the extent to which
individuals feel satisfied with their profession as educators, encompassing both intrinsic and extrinsic
aspects such as recognition, work relationships, school environment, and opportunities for
satisfaction solely as an outcome variable, recent perspectives emphasize it as a dynamic construct
shaped by the interaction of psychological, emotional, and organizational factors.

Teachers serve not only as transmitters of knowledge but also as mentors, facilitators, and
character builders for students. This complex role requires strong intrinsic motivation, emotional
stability, and a supportive working environment. However, in practice, many teachers face heavy
administrative burdens, high job demands, and poorly managed workplace conflicts, which may
reduce job satisfaction (Gan, 2025; Moon, 2026).

Research in educational management shows that teacher job satisfaction is strongly influenced
previous studies tend to examine these determinants in isolation, resulting in fragmented findings that
do not fully explain how multiple psychological and organizational factors interact simultaneously in
shaping teacher job satisfaction.

One important factor influencing teacher job satisfaction is teacher engagement. Teacher
engagement reflects the extent to which teachers are emotionally, cognitively, and behaviorally
involved in their professional roles, which is associated with energy, dedication, and commitment to
consistently report a positive relationship between engagement and job satisfaction, there is still
limited understanding of how engagement interacts with other psychological variables in specific
educational contexts.

Teacher engagement is closely related to emotional intelligence. Emotional intelligence refers
to the ability to recognize, understand, regulate, and effectively use emotions in oneself and others.
Teachers with high emotional intelligence are better able to cope with instructional challenges, build
empirical findings regarding the role of emotional intelligence in predicting job satisfaction remain
inconsistent, particularly when examined alongside other variables such as engagement and
organizational factors.

In addition to engagement and emotional intelligence, conflict management is another
organizational factor influencing teacher job satisfaction. Schools are complex social environments
where conflicts are unavoidable, and poorly managed conflict can reduce cooperation and job
management is often underexplored in integrative models of teacher job satisfaction, especially in
comparison with more frequently studied variables such as engagement and leadership.

Based on the above discussion, a clear research gap can be identified. First, previous studies
tend to examine teacher engagement, emotional intelligence, and conflict management separately,
rather than within an integrated framework. Second, there is limited empirical evidence examining
the combined influence of these variables on teacher job satisfaction, particularly in the Indonesian
educational context. Third, inconsistencies in previous findings indicate the need for further
investigation to clarify the relative contribution of each variable.

Furthermore, the Indonesian context, particularly in regions such as Kajen—Pekalongan,
presents unique socio-cultural characteristics, including strong interpersonal relationships and
collective work culture, which may influence how psychological and organizational factors shape
teacher job satisfaction. However, this context remains underexplored in existing literature.
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This study is theoretically grounded in the Job Demands—Resources (JD-R) theory, which
explains that job satisfaction is influenced by the balance between job demands and job resources (Li
enhances work involvement and meaning, emotional intelligence as a personal resource that enables
teachers to regulate emotions and cope with work pressures, and conflict management as an
organizational resource that supports a stable and harmonious work environment. These resources
are expected to reduce the negative impact of job demands and enhance teacher job satisfaction.

In addition, Emotional Intelligence Theory provides a complementary explanation of how
individuals’ ability to perceive, understand, and regulate emotions contributes to professional well-
being. Teachers with higher emotional intelligence are more capable of managing stress, maintaining
positive interpersonal relationships, and adapting to challenging work situations, which ultimately
supports higher job satisfaction.

Conceptually, the relationship among variables in this study operates through a mechanism in
which teacher engagement enhances intrinsic motivation and work meaning, emotional intelligence
supports emotional regulation and social interaction, and conflict management ensures stability in
organizational relationships. These three factors interact synergistically in shaping teacher job
satisfaction as an outcome variable.

Based on this theoretical framework, this study proposes a conceptual model in which teacher
engagement, emotional intelligence, and conflict management function as independent variables
influencing teacher job satisfaction. Therefore, this study addresses the following research questions:
(1) Does teacher engagement significantly influence teacher job satisfaction? (2) Does emotional
intelligence significantly influence teacher job satisfaction? (3) Does conflict management
significantly influence teacher job satisfaction? (4) Do teacher engagement, emotional intelligence,
and conflict management simultaneously influence teacher job satisfaction?

The objective of this study is to examine the influence of teacher engagement, emotional
intelligence, and conflict management on teacher job satisfaction both partially and simultaneously
within the context of junior high schools in Kajen District, Pekalongan Regency. By integrating the
JD-R framework and Emotional Intelligence Theory into a single conceptual model, this study is
expected to provide a more theoretically grounded and comprehensive explanation of the
determinants of teacher job satisfaction, particularly within the socio-cultural context of Indonesian
schools.

RESEARCH METHODOLOGY

This study employed a quantitative approach using a survey method to analyze the influence of
teacher engagement, emotional intelligence, and conflict management on the job satisfaction of junior
high school teachers in Kajen District, Pekalongan Regency. The quantitative approach was selected
because the study aimed to examine relationships among variables objectively through numerical data
analyzed statistically, thereby producing measurable and generalizable conclusions (Arikunto, 2023;
Creswell & Creswell, 2023). The survey method was chosen because it allows efficient data

This study is grounded in the Job Demands—Resources (JD-R) theory, which posits that job
satisfaction is influenced by the balance between job resources (e.g., engagement, emotional support,
interpersonal relations) and job demands. Teacher engagement is conceptualized as a motivational
resource that enhances work involvement, emotional intelligence as a personal resource that enables
emotional regulation and adaptation, and conflict management as an organizational process that
supports a conducive work environment. These variables are theoretically interconnected in shaping
teachers’ job satisfaction. In addition, Emotional Intelligence Theory is used to explain how
individuals’ ability to regulate emotions influences their well-being and professional outcomes. Based
on these perspectives, the relationships among variables are conceptualized as a model in which
teacher engagement, emotional intelligence, and conflict management function as predictors of
teacher job satisfaction.
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The population consisted of all junior high school teachers in Kajen District, Pekalongan
Regency, totaling 177 individuals. The sample comprised 123 teachers selected using probability
sampling with a proportional random sampling technique, ensuring that each member of the
population had an equal chance of being selected as a respondent while maintaining proportional
and Michael formula with a 5% margin of error (Sugiyono, 2024).

In applying proportional random sampling, the sample was distributed across schools based on
the proportion of teachers in each institution to ensure representativeness. The proportional
distribution of the research sample across schools is presented in Table 1.

Table 1. Distribution of Research Sample

No  School Population Sample

1 SMP Negeri 1 Kajen 52 36

2 SMP Negeri 2 Kajen 38 27

3 SMP Negeri 3 Kajen 28 19

4 SMP Negeri 4 Kajen 20 14

5 SMP Satap Brengkolang 6 4

6 SMP Satap Kutorojo 8 6

7 SMP NU Kajen 25 17
Total 177 123

Data were collected using a closed-ended questionnaire with a five-point Likert scale to
measure respondents’ perceptions of each research variable (Rokeman, 2024).

The research instrument was developed by adapting established theoretical constructs for each
variable. Teacher engagement was measured using indicators of vigor, dedication, and absorption;
emotional intelligence was measured through self-awareness, self-regulation, motivation, empathy,
and social skills; conflict management was measured through communication, problem-solving, and
collaboration; and teacher job satisfaction was measured through intrinsic satisfaction, work
environment, recognition, and interpersonal relationships. The items were adapted from previous
validated instruments and adjusted to the educational context. This approach ensures construct
validity and conceptual alignment between theory and measurement.

The questionnaire was distributed directly to teachers through coordination with school
principals and also supported by online distribution to ensure accessibility and response efficiency.
This mixed distribution approach was used to increase response rates and minimize data collection
bias.

Prior to data collection, the instrument was tested for validity and reliability to ensure
measurement quality. Validity was assessed using the Pearson Product Moment correlation, while
reliability was tested using Cronbach’s Alpha coefficient, with values > 0.70 indicating good internal
consistency (Memmedova & Ertuna, 2024).

The results of the validity test showed that most questionnaire items had correlation coefficients
exceeding the critical r-value, indicating that the majority of the items were valid. Reliability testing
results showed that all variables had Cronbach’s Alpha values above 0.70, indicating good internal
consistency. A detailed summary of the validity test results is presented in Table 2.

Table 2. Summary of Validity Test Results

Variable Total Items Valid Invalid
Job Satisfaction (Y) 30 28 2
Teacher Engagement (X1) 27 26 1
Emotional Intelligence (X>) 39 35 4
Conflict Management (X3) 42 40 2
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The reliability test results are presented in Table 3.

Table 3. Reliability Test Results

Variable Cronbach’s Alpha Interpretation
Job Satisfaction 0.989 Highly Reliable
Teacher Engagement 0.966 Highly Reliable
Emotional Intelligence 0.930 Reliable
Conflict Management 0.968 Highly Reliable

Data analysis was conducted using multiple linear regression to determine the influence of
independent variables on the dependent variable both partially and simultaneously.

To enhance analytical rigor, the regression model was designed to test both direct effects and
the relative contribution of each independent variable. Although the model focuses on direct
relationships, the theoretical framework acknowledges the possibility of indirect relationships among
variables, which may be explored in future studies.

Before performing regression analysis, classical assumption tests were conducted, including
tests of normality, multicollinearity, heteroscedasticity, and linearity(Gao & Ding, 2025; Ghozali,
2023; Guha & Reiter, 2024). The normality test using Kolmogorov-Smirnov shows a significance
value of 0.061 (> 0.05), indicating that the data are normally distributed. The linearity test results
indicate that all independent variables have a linear relationship with the dependent variable, as
evidenced by the significance values of deviation from linearity greater than 0.05 (X; = 0.062; X, =
0.329; X3 = 0.181). The homogeneity test results show that all variables have significance values
greater than 0.05 (X; = 0.056; X> = 0.051; X3 = 0.123), indicating that the data are homogeneous.
The multicollinearity test results indicate that all variables have tolerance values greater than 0.10
(0.988; 0.985; 0.981) and VIF values less than 10 (1.012; 1.016; 1.019), confirming that there is no
multicollinearity problem in the regression model.

Hypothesis testing was carried out using the t-test to examine the partial effect of each
independent variable, the F-test to examine the simultaneous effect, and the coefficient of
determination (R?) to determine the magnitude of the contribution of independent variables to teacher
job satisfaction.

The use of multiple linear regression in this study is considered appropriate because it enables
the examination of the combined influence of multiple predictors within a single model. However, it
is acknowledged that more advanced analytical approaches, such as structural equation modeling
(SEM) or mediation analysis, could provide deeper insights into the mechanisms underlying these
relationships. Therefore, this study positions itself as a foundational model for further investigation.
Overall, the methodological approach integrates theoretical grounding, systematic data collection,
and rigorous statistical analysis to ensure that the findings are both valid and contextually relevant.

RESULT AND DISCUSSION

This study presents descriptive statistical analysis and hypothesis testing to examine the
influence of teacher engagement, emotional intelligence, and conflict management on the job
satisfaction of junior high school teachers in Kajen District, Pekalongan Regency. Data were obtained
from 123 teacher respondents through a Likert-scale questionnaire and analyzed using statistical
software. To provide an overview of the condition of each research variable, descriptive statistics are
presented in Table 4 below.

Table 4. Descriptive Statistics of Research Variables

Variable N Min Max Mean  General Category
Teacher Job Satisfaction (Y) 123 29 138 85.67  Moderately High
Teacher Engagement (X1) 123 58 148 103.71  Moderately High
Emotional Intelligence (X2) 123 84 196 139.92  High
Conflict Management (X3) 123 102 210 159.43  High
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Table 4 shows that all research variables have mean scores within the moderately high to high
categories. Teacher job satisfaction falls within the moderately high category, indicating that most
teachers feel fairly satisfied with their jobs. Teacher engagement is also categorized as moderately
high, suggesting that teachers demonstrate substantial involvement in their professional activities.
Emotional intelligence and conflict management fall within the high category, indicating that teachers
generally possess strong abilities to manage emotions and workplace conflicts effectively. These
findings suggest that the psychological and social conditions within the school organization are
relatively conducive to supporting teachers’ performance and well-being.

However, despite relatively high scores in emotional intelligence and conflict management,
teacher job satisfaction remains only moderately high. This indicates that high psychological capacity
does not automatically translate into optimal job satisfaction, suggesting the possible influence of
other structural factors such as workload, administrative demands, or institutional constraints that are
not captured in this model.

Furthermore, to determine the simultaneous effect of the three independent variables on teacher
job satisfaction, the results of multiple linear regression analysis are presented in Table 5 below.

Table 5. Results of Multiple Linear Regression Analysis

Variable Coefficient (B) t-value F-value R’ Sig.
Constant 997.341 - - - -
Teacher Engagement (X1) 4.095 6.653 - 0,662 0.000
Emotional Intelligence (X2) 3.693 5.968 - 0,627 0.000
Conflict Management (X3) 0.889 3.664 - 0,422 0.039
Teacher Engagement, -
Emotional Intelligence, and - 57.254 0,791 0,000

Conflict Management.

Table 2 indicates that all three independent variables have a positive and significant effect on
teacher job satisfaction. Teacher engagement has the largest regression coefficient and t-value,
making it the most dominant factor in enhancing job satisfaction. Emotional intelligence also provides
a strong contribution, highlighting the importance of teachers’ ability to regulate emotions and
maintain interpersonal relationships. Conflict management shows a smaller contribution compared to
the other two variables but remains significant in fostering a harmonious work environment.

Nevertheless, there is a statistical anomaly in the regression output, particularly the constant
value (997.341), which is not consistent with the observed range of the dependent variable (29—138).
This discrepancy suggests a potential issue in data scaling, coding, or output reporting. Therefore, the
regression equation should be interpreted cautiously, and emphasis should be placed on the direction
and significance of relationships rather than the absolute magnitude of coefficients.

The coefficient of determination (R?) of 0.791 indicates that 79.1% of the variance in teacher
job satisfaction can be explained collectively by these three variables.

This relatively high R? value requires deeper interpretation. While it indicates strong
explanatory power, it may also reflect overlapping constructs among variables, particularly between
teacher engagement and emotional intelligence, which are conceptually related. Additionally, the use
of self-report data for all variables raises the possibility of common method bias, which can inflate
correlation and regression estimates. Therefore, the high R? should be interpreted with caution and
not solely as an indicator of model strength.

Furthermore, the partial R? values (0.662 for teacher engagement, 0.627 for emotional
intelligence, and 0.422 for conflict management) indicate that teacher engagement explains the largest
proportion of variance in job satisfaction, followed closely by emotional intelligence. In contrast,
conflict management contributes substantially less, suggesting that it plays a more complementary
rather than primary role in influencing job satisfaction.
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The resulting regression equation is: Y = 997.341 + 4.095X, + 3.693X: + 0.889X;. To clarify
the comparative contribution of each variable to teacher job satisfaction, the coefficient of
determination is presented in the form of a bar chart in Figure 1.
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Figure 1. Variable Contributions to Teacher Job Satisfaction (R?)

The Figure 1 shows that teacher engagement provides the largest partial contribution to teacher
job satisfaction, followed by emotional intelligence and conflict management. However, when the
three variables are analyzed simultaneously, their combined contribution increases substantially to
79.1%. This finding indicates that teacher job satisfaction results from the interaction of multiple
psychological and organizational factors that complement one another. Therefore, efforts to enhance
teacher job satisfaction should adopt a comprehensive approach that includes strengthening work
engagement, developing emotional intelligence, and improving conflict management skills within the
school environment. Overall, the results demonstrate that teacher job satisfaction is significantly
influenced by work engagement, emotional intelligence, and conflict management ability, both
individually and collectively.

The results of this study indicate that the job satisfaction of junior high school teachers in Kajen
District falls within the moderately high category, suggesting that teachers are generally satisfied with
their work, working environment, and professional relationships at school. Teacher job satisfaction
is an important indicator of professional well-being that is closely associated with motivation,

However, this finding should not be interpreted as an indication of optimal conditions. The fact
that job satisfaction remains only at a moderately high level despite relatively strong scores in other
variables suggests that there are underlying structural or contextual constraints that may limit
teachers’ overall satisfaction. This raises an important analytical question regarding what factors
remain unaddressed within the current model.

The findings reveal that teacher engagement has a positive and significant effect on teachers’
job satisfaction and represents the most dominant factor. Teachers with high levels of engagement
tend to demonstrate energy, dedication, and emotional attachment to their work, making their
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While these findings are consistent with previous studies, it is important to consider contrasting
perspectives. Some studies suggest that excessive engagement without adequate organizational
support may lead to emotional exhaustion and burnout, which could ultimately reduce job
satisfaction. This indicates that the relationship between engagement and job satisfaction may not
always be linear but could depend on contextual factors such as workload and institutional support.

Emotional intelligence also demonstrates a positive and significant influence on teacher job
satisfaction. Teachers with high emotional intelligence are able to recognize, regulate, and express

Beyond confirming previous findings, emotional intelligence in this study appears to function
as a stabilizing mechanism that enables teachers to maintain job satisfaction under varying work
conditions. However, some studies report weaker or indirect effects of emotional intelligence when
organizational constraints are dominant, suggesting that emotional intelligence alone may not be
sufficient to sustain high job satisfaction without adequate structural support.

Conflict management likewise has a positive effect on teacher job satisfaction, although its
contribution is smaller compared to the other variables. The ability to manage conflict constructively
helps maintain harmonious working relationships and prevents prolonged work stress (Upadhyay,
2025). Unresolved conflict may reduce job satisfaction by generating emotional tension and
managed conflict can enhance cooperation, trust, and the quality of interactions among school
members (Bigakei et al., 2025).

The relatively smaller contribution of conflict management represents an important and
theoretically meaningful finding. This may indicate that conflict is not the primary determinant of job
satisfaction in this context, or that conflict levels are relatively low and therefore have limited
variability in influencing outcomes. Alternatively, it may suggest that teachers prioritize intrinsic
motivational factors (engagement) and emotional regulation (emotional intelligence) over
interpersonal conflict dynamics when evaluating their job satisfaction. This finding highlights the
need to reconsider the relative importance of organizational versus psychological factors in different
contexts.

The results of multiple regression analysis indicate that teacher engagement, emotional
intelligence, and conflict management simultaneously exert a very strong influence on teacher job
satisfaction, with a contribution of 79.1%. This finding confirms that teacher job satisfaction is a
multidimensional phenomenon shaped by the interaction between individual psychological factors

However, the high R? value (79.1%) requires critical interpretation. While it indicates strong
explanatory power, it may also reflect overlapping constructs among variables or potential
overestimation due to the use of self-reported data. This suggests that the relationships observed in
this study may be inflated and should be interpreted with caution rather than as definitive evidence
of causal strength.

The dominant influence of teacher engagement suggests that motivational factors are the
primary drivers of teacher job satisfaction. Teachers who perceive their work as meaningful tend to
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From a theoretical perspective, these findings support the Job Demands—Resources (JD-R)
framework, where engagement functions as a key motivational resource, while emotional intelligence
and conflict management act as supporting resources that sustain well-being. However, the
dominance of engagement also suggests that motivational resources may outweigh relational and
organizational factors in shaping job satisfaction within this context.

The practical implication of these findings is that improving teacher job satisfaction requires a
comprehensive approach encompassing motivational, emotional, and social aspects. Professional
development programs focusing on enhancing work engagement, emotional intelligence training, and

environment is also crucial for sustaining teacher satisfaction and performance over the long term

Nevertheless, these implications should be interpreted with caution due to several limitations.
First, the use of self-report data from a single source may lead to common method bias, which can
inflate correlations among variables. Second, the cross-sectional design limits the ability to establish
causal relationships. Third, contextual factors specific to Kajen District may limit the generalizability
of the findings. These limitations highlight the need for future research to adopt multi-source data
and more complex analytical models.

Overall, this study demonstrates that teacher job satisfaction results from the interaction
between individual internal factors and organizational conditions within the school. Improving
educational quality depends not only on structural policies but also on teachers’ psychological well-
being and working conditions as the primary implementers of the educational process.

Importantly, this study contributes to the literature by moving beyond simple confirmation of
previous findings and offering a more critical and contextualized understanding of how psychological
and organizational factors interact in shaping teacher job satisfaction.

CONCLUSION

Based on the results of the study, it can be concluded that the job satisfaction of junior high
school teachers in Kajen District, Pekalongan Regency is significantly influenced by teacher
engagement, emotional intelligence, and conflict management. Partially, all three variables have a
positive effect on teacher job satisfaction, with teacher engagement emerging as the most dominant
factor, followed by emotional intelligence and conflict management.

Beyond these statistical findings, this study highlights that teacher job satisfaction is not merely
the result of individual variables operating independently, but rather emerges from the interaction
between motivational, emotional, and organizational dimensions within a specific socio-cultural
context. In this case, teacher engagement acts as the primary driving force, while emotional
intelligence and conflict management function as stabilizing mechanisms that sustain teachers’
professional well-being.

Simultaneously, teacher engagement, emotional intelligence, and conflict management exert a
very strong influence on teacher job satisfaction. However, the high explanatory power of the model
(R?=79.1%) should be interpreted cautiously, as it may reflect overlapping constructs and the use of
self-reported data. This suggests that teacher job satisfaction is a complex construct that may also be
influenced by additional factors not included in this study, such as organizational culture, leadership
style, workload, and institutional policies.

This study has several limitations that should be acknowledged. First, the use of self-report
questionnaires from a single source may lead to common method bias, potentially inflating the
observed relationships among variables. Second, the study focuses only on direct relationships
without examining possible mediating or moderating effects. Third, the research context is limited to
a specific geographical area (Kajen District), which may limit the generalizability of the findings to
other educational settings. The implications of this study suggest that efforts to improve teacher job
satisfaction should be implemented comprehensively.

More specifically, schools are recommended to: (1) develop structured teacher engagement
programs such as participatory decision-making and recognition systems; (2) implement continuous
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training programs focused on emotional intelligence, including emotional regulation and
interpersonal communication skills; and (3) establish formal conflict management mechanisms, such
as mediation procedures and collaborative problem-solving forums within schools. These targeted
strategies provide more operational guidance compared to general recommendations.

For future research, it is recommended to explore more complex analytical models, such as
mediation or moderation frameworks, to better understand the mechanisms underlying the
relationships among variables. Additionally, future studies should incorporate multi-source data (e.g.,
peer evaluation, supervisor assessment) to reduce bias and improve measurement validity. Expanding
the research to different regions and educational levels is also important to enhance the
generalizability of findings and capture contextual variations.

In conclusion, this study contributes to the literature by emphasizing that improving teacher job
satisfaction requires not only strengthening individual psychological factors but also addressing
broader organizational and contextual dynamics.
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