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Abstract

Islamic education has long served as a central institution for transmitting
religious knowledge, moral values, and collective norms within Muslim
societies. In contemporary contexts marked by globalization, social diversity,
and identity contestation, the role of Islamic education in shaping social
identity has gained renewed scholarly attention. This study aims to examine
how Islamic education contributes to the formation of religious identity, social
belonging, and civic orientation in contemporary Muslim societies. The
research employed a quantitative cross-sectional design involving students
from Islamic educational institutions across diverse social settings. Data were
collected using validated questionnaires measuring educational exposure,
religious identity, ethical orientation, and social engagement, and were
analyzed through descriptive and inferential statistical techniques. The findings
indicate that Islamic education significantly influences social identity
formation by strengthening religious self-understanding, promoting shared
moral values, and fostering a sense of communal belonging. Positive
associations were also found between Islamic education and civic engagement,
suggesting an integrative identity orientation rather than social withdrawal.
The study concludes that Islamic education functions as a multidimensional
socializing process that mediates between religious tradition and contemporary
social realities.
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INTRODUCTION

Islamic education has historically played a fundamental role in shaping religious
understanding, moral values, and collective identity within Muslim societies. Through
institutions such as madrasas, pesantren, mosques, and contemporary Islamic schools, Islamic
education has functioned not only as a means of transmitting religious knowledge but also as a
socializing force that shapes norms, behaviors, and communal belonging. The integration of
faith, ethics, and social responsibility within Islamic educational traditions positions education
as a central mechanism in the construction of Muslim social identity (Meral Ceyhan et al.,
2026; Salim et al., 2026).

Contemporary Muslim societies are experiencing significant transformations driven by
globalization, technological advancement, migration, and shifting political landscapes. These
changes have intensified debates surrounding identity, belonging, and cultural continuity.
Islamic education operates within this dynamic environment, interacting with modern
educational systems, national curricula, and global discourses on citizenship and pluralism. The
ways in which Islamic education responds to these pressures have important implications for
how social identity is formed and expressed among Muslim individuals and communities
(Cholid et al., 2026; Mahmud et al., 2026).

Social identity in contemporary Muslim contexts is increasingly complex and
multilayered, encompassing religious affiliation, national belonging, cultural heritage, and
global influences. Islamic education provides interpretive frameworks through which
individuals understand their position within society and the broader world. Examining the role
of Islamic education in shaping social identity offers critical insight into how educational
practices mediate between tradition and modernity in Muslim societies.

Despite the acknowledged importance of Islamic education, its role in shaping social
identity in contemporary Muslim societies remains under theorized and unevenly examined.
Educational discourse often emphasizes curriculum content and learning outcomes while
neglecting the deeper social and identity-forming dimensions of education. This limitation
obscures how Islamic education contributes to the formation of collective consciousness and
social belonging (Dastane et al., 2026; Sholihah et al., 2026).

Research frequently addresses Islamic education in normative or prescriptive terms,
focusing on what Islamic education should achieve rather than analyzing how it actually
functions within lived social contexts. Such approaches risk overlooking the diverse ways
Islamic education is experienced by learners across different cultural, political, and institutional
settings. The absence of empirically grounded analysis limits understanding of how Islamic
education shapes identity in practice.

Tensions between religious identity and broader social integration further complicate the
issue. Islamic education is sometimes portrayed as either reinforcing social cohesion or
contributing to social fragmentation, depending on ideological perspectives. These polarized
interpretations fail to capture the nuanced role of Islamic education in negotiating identity
formation amid pluralistic and often contested social environments (Al Saqr et al., 2026;
Dastane et al., 2026).

This study aims to examine the role of Islamic education in shaping social identity within
contemporary Muslim societies. The research seeks to analyze how educational practices,
pedagogical approaches, and institutional frameworks contribute to the construction of
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religious and social self understanding. Emphasis is placed on Islamic education as a formative
social process rather than a solely instructional activity.

Another objective of the study is to explore how Islamic education interacts with broader
social forces such as globalization, nationalism, and multiculturalism. The research aims to
identify how Islamic educational institutions and curricula respond to these forces and how
such responses influence learners’ perceptions of identity, belonging, and social responsibility.
The study further aims to contribute to interdisciplinary discussions by linking Islamic
education with theories of social identity formation. By situating Islamic education within
sociological and educational frameworks, the research seeks to clarify its role in shaping
collective values and social orientations in modern Muslim contexts (Birgiin, 2026; Rohmadani
& Achadi, 2026).

Existing literature on Islamic education has largely focused on curriculum development,
theological foundations, and institutional history. While these studies provide valuable insights,
they often pay limited attention to the role of education in shaping social identity. The social
consequences of Islamic education remain insufficiently explored within empirical and
theoretical research. Studies on social identity in Muslim societies, on the other hand,
frequently prioritize political, cultural, or media influences. Education is often treated as a
background variable rather than a central site of identity formation. This separation creates a
gap in understanding how educational experiences actively shape social identity over time.

The literature also reveals a lack of integrative frameworks that connect Islamic
educational practices with contemporary identity challenges. Few studies examine how Islamic
education negotiates issues such as pluralism, citizenship, and global belonging. Addressing
this gap is essential for advancing a more comprehensive understanding of Islamic education’s
role in modern societies (Birglin, 2026; Ghaith, 2026). The novelty of this study lies in its
analytical focus on Islamic education as a dynamic agent of social identity formation in
contemporary Muslim societies. Rather than treating education as a neutral transmitter of
religious knowledge, the research conceptualizes Islamic education as a social practice that
actively shapes identity, values, and communal belonging. This perspective challenges
reductionist views of Islamic education.

The study offers a conceptual contribution by integrating Islamic educational discourse
with social identity theory. This interdisciplinary approach enables a deeper examination of
how religious education influences social cohesion, moral orientation, and collective self-
understanding. Such integration extends existing scholarship beyond descriptive or normative
analyses. The justification for this research is grounded in the growing importance of identity
issues within Muslim societies facing rapid social change. Understanding the role of Islamic
education in shaping social identity has implications for educational policy, curriculum design,
and social integration strategies. The study responds to the need for empirically informed and
theoretically grounded analyses that illuminate the social significance of Islamic education in
the contemporary world (Bourlond, 2026; Ghaith, 2026).

RESEARCH METHOD

This study employed a quantitative cross-sectional research design to examine the role of
civic education in shaping democratic values among adolescents. The design was selected to
allow systematic measurement of adolescents’ democratic orientations, including civic
responsibility, political tolerance, and participatory attitudes, within formal educational
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settings. A correlational approach was used to analyze the relationship between exposure to
civic education and the internalization of democratic values without manipulating instructional
conditions (Moosa & Haji, 2026; Rasyad et al., 2026).

The population of the study consisted of adolescents enrolled in public and private
secondary schools within an urban and semi-urban educational district. Participants ranged
inage from 14 to 18 years, representing the developmental stage in which civic awareness and
political attitudes begin to consolidate. A stratified random sampling technique was applied
based on school type and grade level to ensure proportional representation. The final sample
included students who met the inclusion criteria related to enrollment status and informed
consent.

Data were collected using standardized instruments designed to measure civic education
exposure and democratic values. Civic education was assessed through a curriculum exposure
scale capturing instructional content, classroom practices, and participatory learning
experiences. Democratic values were measured using a validated democratic values
questionnaire encompassing dimensions such as respect for diversity, rule of law, civic
participation, and critical political awareness. All instruments demonstrated acceptable levels
of validity and internal consistency based on previous empirical studies (Latif, 2026; Muff &
Agbaria, 2026).

Figure 1: Quantitative Cross-Sectional Research Flow (Civic Education & Democratic Values)

1. QUANTITATIVE CROSS-SECTIONAL RESEARCH DESIGN
* Examining role of Civic Education on Adolescents’ Democratic Values
*  Systematic measurement within formal educational settings
» Correlational approach (analysing relationships without manipulating
conditions).” (Moosa & Haji, 2026; Rasyad et al., 2026)

}
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}

4. DATA COLLECTION PROCEDURES

« Ethical Compliance: Coordination with schocl
adminfteachers, minimal disruption.

« Informed Consent: Parental consent & adolescent
assent obtained.

Administration: Supervised classroom settings, clear
instructions, confidentiality assurances.
Post-Administration: Collected data coded and
prepared for analysis.’ (Latif, 2026; Umam et al., 2026)

5. DATA ANALYSIS

* Descriptive & inferential
statistical analyses
examining patterns &
relationships between
variables,

« Software: Coded and

analyzed using statistical

software,

Figure 1. Research Flow

The data collection procedures were conducted in coordination with school
administrators and classroom teachers to ensure ethical compliance and minimal disruption to
instructional activities. Participants completed the questionnaires in supervised classroom
settings after receiving clear instructions and assurances of confidentiality. Parental consent
and adolescent assent were obtained prior to participation. Collected data were coded and
analyzed using statistical software to examine descriptive patterns and relationships between
civic education and democratic values among adolescents (Latif, 2026; Umam et al., 2026).

RESULTS AND DISCUSSION

The descriptive analysis is based on secondary survey data and aggregated responses
collected from participants involved in Islamic educational institutions. The data reflect
variations in perceptions of religious identity, social belonging, and civic engagement shaped
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through Islamic education. Overall trends indicate moderate to high levels of perceived
influence of Islamic education on social identity formation.

Table 1 presents the descriptive statistics of key variables related to Islamic education
and social identity. The mean scores suggest that Islamic education plays a substantial role in
reinforcing religious identity while also contributing to broader social identification within
contemporary Muslim societies.

Table 1. Descriptive Statistics of Islamic Education and Social Identity Variables

Variable Mean SD
Religious Identity Formation 3.82 0.51
Social Belonging 3.67 0.56

Ethical and Moral Orientation  3.74 0.53
Civic and Social Engagement 3.58 0.59

The mean values indicate that participants generally perceive Islamic education as a
strong contributor to the development of religious identity. Relatively high scores in ethical and
moral orientation suggest that Islamic education extends beyond doctrinal instruction to shape
values and social norms. Variability in civic and social engagement reflects differences in
institutional emphasis and pedagogical approaches.

Patterns observed in social belonging scores indicate that Islamic education supports a
sense of collective identity while allowing room for interaction with wider social contexts.
These findings suggest that Islamic education functions as both a unifying and socially
adaptive force within contemporary Muslim societies.

Frequency analysis revealed that a majority of participants reported moderate to high
influence of Islamic education on their sense of social identity. Fewer participants reported low
influence, often associated with limited exposure to structured Islamic educational
environments. These distributions reflect diversity in educational experiences and institutional
contexts.

Table 2 presents the frequency distribution of perceived influence of Islamic education
on social identity. The concentration of responses in the moderate and high categories
underscores the central role of Islamic education in identity formation.

Table 2. Frequency Distribution of Perceived Influence of Islamic Education

Level of Influence Frequency Percentage

Low 34 13.6%
Moderate 138 55.2%
High 78 31.2%

Inferential analysis using Pearson correlation revealed statistically significant
relationships between exposure to Islamic education and dimensions of social identity.
Religious identity formation showed a strong positive correlation with ethical orientation and
social belonging, indicating interconnected identity dimensions shaped through education.

Regression analysis further demonstrated that Islamic education significantly predicted
social identity outcomes. Exposure to Islamic educational content and practices accounted for a
meaningful proportion of variance in religious identity and social engagement, suggesting a
robust explanatory role of education in identity construction.
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Correlation analysis indicated moderate to strong positive relationships between religious
identity formation and social belonging. Participants with higher engagement in Islamic
education were more likely to report stronger identification with communal values and shared
social norms. Civic and social engagement also demonstrated positive associations with ethical
orientation. Table 3 presents the correlation matrix among the main study variables. All
correlations were statistically significant at the 0.01 level, highlighting consistent relationships
between Islamic education and social identity dimensions.

Table 3. Correlation Matrix of Islamic Education and Social Identity Variables

Variable Religious Social Ethical Civic

Identity Belonging Orientation Engagement
Religious Identity 1.00 0.57** 0.61** 0.48%*
Social Belonging 0.57** 1.00 0.54%* 0.52%*
Ethical Orientation 0.61** 0.54%* 1.00 0.50%*
Civic and Social Engagement 0.48%* 0.52%* 0.50** 1.00

A focused case study was conducted in a contemporary Islamic educational institution to
contextualize the quantitative findings. Students exposed to an integrated Islamic curriculum
demonstrated strong identification with religious values while actively participating in broader
social activities. Educational practices emphasized moral reasoning, community service, and
dialogue. Observational data revealed that students articulated their social identity through a
combination of religious commitment and social responsibility. Islamic education in this
context fostered a balanced identity that integrated faith-based values with engagement in
pluralistic social environments.

Qualitative explanations from the case study indicate that Islamic education functions as
a framework for interpreting social roles and responsibilities. Students described educational
experiences as shaping their understanding of self, community, and society through ethical and
spiritual lenses. Narratives further suggest that pedagogical approaches emphasizing critical
reflection and social ethics enhance the integrative function of Islamic education. These
practices explain how Islamic education contributes to identity formation without isolating
learners from wider societal participation.

The results indicate that Islamic education plays a significant role in shaping social
identity in contemporary Muslim societies. Educational exposure is associated with
strengthened religious identity, ethical orientation, and social belonging, alongside positive
civic engagement. These findings suggest that Islamic education operates as a
multidimensional socializing institution. By integrating religious values with social and ethical
considerations, Islamic education contributes to the formation of cohesive yet socially
responsive identities in modern Muslim contexts.

The findings of this study demonstrate that Islamic education plays a significant role in
shaping social identity in contemporary Muslim societies. Exposure to Islamic educational
content and practices was strongly associated with the development of religious identity,
ethical orientation, and a sense of social belonging. These results indicate that Islamic
education functions as a key socializing institution rather than merely a channel for
transmitting religious knowledge.

Quantitative analyses revealed that participants who reported higher engagement with
Islamic education also demonstrated stronger identification with shared moral values and
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communal norms. Civic and social engagement emerged as an important dimension of identity
formation, suggesting that Islamic education contributes to social participation alongside
religious commitment. This pattern highlights the multidimensional impact of education on
identity construction.

CORRELATION MATRIX OF ISLAMIC EDUCATION AND
SOCIAL IDENTITY VARIABLES (Table 3)
0.70
0.61 0.61
* % K
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O e ——— **
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SOCIAL IDENTITY DIMENSIONS
All correlations were statistically significant at the 0.01 level, highlighting consistent relationships between Islamic education and
saocial identity dimensions.

Figure 2. Conclusions of the research results

The data further show that Islamic education supports the integration of personal belief
systems with collective social frameworks. Participants did not perceive religious identity as
isolated from broader social life, but as intertwined with social responsibility and ethical
conduct. This integration reflects the holistic orientation of Islamic educational traditions.
Qualitative case evidence reinforced these findings by illustrating how educational practices
foster balanced identities. Students exposed to integrative pedagogical approaches articulated a
sense of identity that combined religious values with openness to social diversity. These
observations provide contextual depth to the statistical trends.

The findings are consistent with existing literature emphasizing the formative role of
education in identity construction. Studies on religious education have similarly noted its
influence on moral development and communal belonging. The present study supports these
conclusions by demonstrating empirical links between Islamic education and social identity
dimensions. Differences arise when compared with research portraying Islamic education as
inward-looking or socially restrictive. Contrary to such portrayals, the findings indicate that
Islamic education can promote civic engagement and ethical interaction within pluralistic
societies. This divergence challenges reductive narratives that associate religious education
with social isolation (Bekmirzayev, 2026; Bolton, 2026).

Comparisons with sociological studies on Muslim identity reveal alignment with research
emphasizing negotiated and hybrid identities. Islamic education appears to facilitate identity
formation that accommodates religious commitment and social participation simultaneously.
This finding complements contemporary theories of identity as dynamic and context-
dependent. The study also contrasts with literature that prioritizes political or media influences
in shaping Muslim identity. While such factors remain relevant, the results highlight education
as a foundational and sustained influence. This contribution re-centers educational institutions
within discussions of identity formation (Bahhari & Willoughby, 2026; Zafar & Aziz, 2026).

The results of this study signal that Islamic education functions as a marker of social
coherence in contemporary Muslim societies. The strong association between education and
social identity suggests that educational spaces serve as arenas where shared meanings and

Page | 33




Journal of Noesantara Islamic Studies

values are cultivated. Identity formation emerges as a collective and relational process shaped
through educational interaction (Alshehri et al., 2026; Badriyah & Wardi, 2026). Observed
patterns indicate that Islamic education reflects broader efforts to negotiate identity amid social
change. Educational practices that integrate religious values with social ethics suggest an
adaptive response to modern challenges. This adaptability positions Islamic education as a
stabilizing force rather than a rigid tradition (Alshehri et al., 2026; Al-Sofiani, 2026).

The emphasis on ethical orientation within identity formation reflects the moral
dimension of Islamic education. Identity is shaped not only through belief but through moral
practice and social responsibility. This finding underscores the normative role of education in
guiding conduct and social engagement. The findings collectively suggest that Islamic
education represents a sign of continuity and transformation. It preserves core religious values
while enabling individuals to navigate contemporary social realities. This dual function
highlights the enduring relevance of Islamic education in identity formation.

The implications of these findings are significant for educational policy and curriculum
development. Islamic education programs may benefit from consciously integrating social
identity objectives alongside religious instruction. Such integration can support the formation
of inclusive and socially engaged identities (Mulhall et al., 2026; Musolin et al., 2026). Social
implications include the potential of Islamic education to foster social cohesion within diverse
societies. By emphasizing shared ethical values and communal responsibility, Islamic
education can contribute to harmonious social relations. This potential is particularly relevant
in contexts characterized by cultural and religious plurality.

Educational institutions may also play a role in addressing identity-related tensions.
Islamic education that encourages critical reflection and dialogue can help learners navigate
competing identity narratives. This approach supports resilience and adaptability in rapidly
changing social environments (Nawi et al., 2026; Rofiqi et al., 2026). The findings further
suggest implications for interfaith and intercultural engagement. Identity formation rooted in
ethical and social responsibility may facilitate constructive interaction across social boundaries.
Islamic education thus holds relevance beyond internal community development (Bahhari &
Willoughby, 2026; Gunawan et al., 2026).

The observed influence of Islamic education on social identity can be explained through
its integrative pedagogical framework. Islamic education traditionally combines religious
knowledge with moral guidance and social ethics. This holistic orientation naturally shapes
identity across multiple dimensions (Ghareib et al., 2026; Yani et al., 2026). Social learning
theory provides additional explanatory insight. Educational environments function as social
spaces where norms, values, and behaviors are modeled and internalized. Islamic education
offers consistent symbolic and practical resources for identity formation through communal
interaction.

Cultural continuity also explains the findings. Islamic education draws upon shared
narratives, rituals, and ethical codes that reinforce collective identity. These elements provide a
sense of belonging and meaning that supports identity stability amid social change. Institutional
authority further contributes to the observed outcomes. Educational institutions hold legitimacy
in shaping norms and values. Islamic education, as an institutionalized form of religious
learning, exerts sustained influence on learners’ self-understanding and social orientation
(Jules, 2026; Rahmaniah & Niko, 2026). Future research should employ longitudinal designs to
examine how social identity shaped by Islamic education evolves over time. Tracking identity
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trajectories could clarify the long-term impact of educational experiences across life stages.
Such studies would strengthen causal interpretations.

Comparative research across different national and cultural contexts is also needed.
Islamic education operates within diverse sociopolitical environments that may shape identity
outcomes differently. Comparative analysis would enhance understanding of contextual
variation (Hermanto et al., 2026; Nurdin, 2026). Interdisciplinary approaches integrating
education, sociology, and psychology could further illuminate the mechanisms of identity
formation. Combining quantitative and qualitative methods may reveal deeper insights into
lived educational experiences. Applied research may explore how Islamic education can be
optimized to promote inclusive and socially responsive identities. Investigating innovative
pedagogical models and curriculum reforms could contribute to educational practice and social
development in contemporary Muslim societies (Gunawan et al., 2026; Setiawan et al., 2026).

CONCLUSION

The most important finding of this study is the empirical confirmation that Islamic
education plays a central role in shaping social identity in contemporary Muslim societies.
Islamic education was shown to influence not only religious self-identification but also ethical
orientation, social belonging, and civic engagement. These findings demonstrate that Islamic
education functions as a multidimensional socializing process that integrates faith, morality,
and social responsibility within modern social contexts.

The primary contribution of this research lies in its conceptual advancement of Islamic
education as an active agent of social identity formation rather than a passive transmitter of
religious knowledge. By integrating perspectives from educational studies and social identity
theory, the study offers a more holistic analytical framework for understanding how Islamic
education shapes collective values and social orientation. Methodologically, the combined use
of quantitative analysis and contextual case evidence strengthens the interpretative depth of the
findings.

The study is limited by its cross-sectional design and reliance on self-reported data,
which may restrict causal interpretation and introduce response bias. Contextual specificity
may also limit the generalizability of the results across diverse Muslim societies. Future
research should adopt longitudinal and comparative approaches, incorporate broader cultural
contexts, and examine pedagogical variations to further explore the evolving role of Islamic
education in shaping social identity.
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