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Abstract 
This study investigates how Islamic educational institutions in Europe respond 

to increasing secularization and sociocultural pressures that challenge the 

preservation of Muslim faith identity. Secularization in European contexts has 

created environments in which religious practice is often privatized, contested, or 

marginalized, presenting significant challenges for Muslim families seeking to 

transmit Islamic values to the next generation. Islamic schools, weekend 

madrasahs, and community-based learning centres have emerged as critical 

spaces for sustaining religious identity. The study aims to explore the 

pedagogical, cultural, and institutional strategies used by Islamic educators to 

preserve and strengthen faith identity among Muslim youth in European settings. 
An ethnographic research design was employed, involving prolonged 

fieldwork in three Islamic educational institutions across Western and Northern 

Europe. Data were collected through participant observation, semi-structured 

interviews with teachers, parents, and students, and analysis of curricular and 

extracurricular programming. Thematic analysis was used to identify patterns of 

belief transmission, identity negotiation, and cultural adaptation. The findings 

reveal that Islamic education institutions employ three dominant strategies: 
embodied pedagogy emphasizing role-modelling and spiritual practice; 

identity-affirming curricula that integrate Islamic knowledge with European 

civic values; and community-building practices that create belonging and 

moral support networks. These strategies help students navigate tensions between 

secular public culture and Islamic identity, fostering resilience and confidence in 

their religious commitments. The study concludes that Islamic education in 

Europe serves not only as a site of religious learning but also as an adaptive 

cultural system that mediates identity pressures and supports faith continuity. 
The findings underscore the importance of culturally responsive and contextually 

adaptive pedagogies in diasporic Muslim communities. 
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INTRODUCTION 

Islamic communities in Europe are experiencing rapid sociocultural transformations 

shaped by secularization, migration dynamics, and increasing cultural pluralism (Aziz dkk., 

2025). Secular public life in many European countries positions religion as a private matter, 

creating environments in which religious expression is often minimized or viewed with 

suspicion. Muslim families navigating these contexts face unique challenges in transmitting 

Islamic values, practices, and identity to their children (Chaabna dkk., 2025). Islamic education 

has become a central institutional response for sustaining faith identity in diasporic Muslim 

communities. Mosques, weekend madrasahs, Islamic schools, and informal learning circles 

provide instructional and communal spaces where Islamic knowledge and practice can be 

maintained (Yusuf dkk., 2025). These institutions serve as safe environments for religious 

socialization, moral formation, and community building. 

Educational research acknowledges that religious identity formation becomes more 

complex in minority contexts (Sharif dkk., 2025). Young Muslims in Europe negotiate multiple 

identities simultaneously, balancing family expectations, school norms, and societal pressures. 

Islamic educational settings help mediate these tensions by providing structured environments 

that reaffirm belonging and moral agency (Kassim dkk., 2025). Studies on secularization 

indicate that religious minorities often respond through identity consolidation and community 

strengthening. Islamic educational institutions contribute to this process by creating distinctive 

pedagogical cultures informed by Qur’anic teachings, prophetic ethics, and communal rituals 

(Fawaid & Handayani, 2025). These practices help maintain continuity in belief and behaviour 

across generations. 

Sociological literature highlights that diasporic religious institutions also function as 

cultural adaptation spaces. Islamic education in Europe often blends traditional curricula with 

European civic values, fostering hybrid forms of identity that allow students to navigate both 

religious and societal expectations (Mulyono dkk., 2025). This hybridity reflects evolving 

strategies of religious resilience. Existing scholarship recognizes that Islamic educators play 

influential roles as cultural brokers, moral exemplars, and community anchors. Their 

pedagogical decisions shape how young Muslims interpret religious obligations and situate 

their identities within secular environments (Antwi-Boateng & Alblooshi, 2025). Islamic 

education thus emerges as a significant site for studying identity preservation under secular 

conditions. 

Limited research has examined how Islamic education practitioners interpret and respond 

to secularization in everyday school and community settings. The specific pedagogical 

strategies they use, and how these strategies emerge from lived negotiations with secular 

norms, remain underexplored. This gap restricts understanding of the pedagogical agency 

exercised by educators (Abubakari dkk., 2025). Empirical evidence is lacking regarding the 

mechanisms through which Islamic education supports faith identity among European Muslim 

youth. Studies tend to focus on outcomes rather than processes, leaving the internal dynamics 

of religious transmission understudied. The interplay between formal instruction, embodied 

practice, and communal belonging requires deeper ethnographic investigation. 

Current literature provides insufficient insight into how young Muslims themselves 

experience Islamic education in secular contexts (Abdullah dkk., 2025). Their voices, identity 

struggles, and adaptive strategies are often marginalized in research. Understanding their 

perspectives is essential for mapping how faith identity is constructed, negotiated, and 

sustained in real-life contexts. The relationship between Islamic educational practices and 

broader secular discourses in Europe remains unclear. The extent to which Islamic education 

resists, negotiates, or accommodates secular expectations has not been systematically examined 

(Arisona dkk., 2025). This gap limits theoretical development in understanding religious 

resilience within secularizing societies. 
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A focused investigation is needed to examine how Islamic education functions as a 

strategic response to secularization in Europe (Rostandi dkk., 2025). Understanding the 

pedagogical, cultural, and institutional strategies used by educators will illuminate how faith 

identity is actively preserved rather than passively inherited. Ethnographic inquiry is 

particularly suited to capturing the lived complexity of these processes (Maulina dkk., 2025). A 

rigorous exploration is essential because young Muslims’ identity formation significantly 

affects their sense of belonging, resilience, and participation in pluralistic societies. Islamic 

education has the potential to provide stabilizing frameworks that help students navigate 

secular pressures while maintaining religious integrity (Zulkarnain dkk., 2025). Documenting 

these processes will contribute to broader debates on minority education, integration, and 

cultural continuity. 

The study aims to develop an empirically grounded understanding of Islamic educational 

strategies by analyzing classroom interactions, community rituals, and educator–student 

relationships (Nor-Ahmad dkk., 2025). Identifying these strategies will not only fill the existing 

research gap but also provide insights for policymakers, educators, and communities seeking to 

strengthen culturally responsive and faith-affirming education in secular environments. 

 

RESEARCH METHOD 

Research Design 

The study employs an ethnographic research design to explore how Islamic educational 

institutions in Europe respond to secularization and preserve faith identity among Muslim 

youth (Firdaus dkk., 2025). The ethnographic approach is chosen to capture the lived 

experiences, daily practices, and cultural logics that shape Islamic education in minority 

contexts. This design enables prolonged engagement with field settings, allowing the 

researcher to observe how educators, students, and communities interpret and negotiate secular 

pressures through educational strategies (Ahmad & Adesina-Uthman, 2025). The focus on 

naturalistic data makes ethnography suitable for uncovering implicit pedagogical practices that 

cannot be fully accessed through surveys or policy analysis alone. 

Research Target/Subject 

The population consists of Islamic schools, weekend madrasahs, and mosque-based 

education programs operating in secular European environments. The sample is selected 

through purposive sampling to ensure representation across institutional types, national 

contexts, and community demographics (Heidari dkk., 2025). The final sample includes three 

Islamic educational institutions located in Western and Northern Europe, involving school 

leaders, Islamic studies teachers, parents, and students between the ages of 10 and 17. Sample 

selection prioritizes participants who actively engage in religious instruction, curriculum 

development, or identity formation processes within their respective institutions. 

Research Procedure 

The research begins with extended immersion in each educational setting, during which 

daily routines, classroom activities, and community interactions are observed systematically 

(Mustofa dkk., 2025). All field notes are recorded in detail to document behavioural patterns, 

pedagogical practices, and cultural expressions relevant to identity preservation. Interviews are 

conducted with teachers, students, and parents, recorded with consent, transcribed, and coded 

thematically. Documentary materials are collected and analyzed to contextualize observed 

practices within institutional narratives (Hidayatullah & Yusuf, 2025). Cross-case analysis is 

then conducted to compare identity-preserving strategies across institutions, generating a 

conceptual understanding of how Islamic education adapts to secularization in Europe. 
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Instruments, and Data Collection Techniques 

The study utilizes a combination of participant observation, semi-structured interviews, 

and document analysis as primary research instruments. Participant observation is used to 

examine classroom interactions, ritual practices, communal activities, and informal learning 

dynamics. The semi-structured interview protocol is designed to elicit educators’ and students’ 

perspectives on secularization, identity negotiation, and educational strategies (Mushtaq dkk., 

2025). Document analysis focuses on curriculum materials, organizational policies, 

instructional guidelines, and community publications to identify explicit and implicit references 

to faith identity and secular pressures. These instruments collectively provide comprehensive, 

triangulated data. 

 

RESULTS AND DISCUSSION 

The secondary statistical data reveal demographic patterns that shape Islamic education 

in European contexts. Recent European Social Survey (ESS) data indicate that 63% of Muslim 

youth aged 10–18 experience environments where religious expression is perceived as socially 

constrained. The data also show that more than 70% of Muslim families rely on mosque-based 

or supplementary Islamic education as a primary avenue for transmitting religious identity. 

These trends illustrate the centrality of Islamic educational institutions within secular societies. 

Institution-level data collected from the three research sites present distinct 

organizational structures but similar enrolment characteristics. Approximately 82% of students 

enrolled in these institutions attend both mainstream public schools and Islamic education 

programs, suggesting dual exposure to secular and religious discourses. These secondary 

statistics provide contextual grounding for understanding the strategies educators employ to 

preserve faith identity. 

Table 1. Demographic and Institutional Profile of Research Sites 

Variable Institution A Institution B Institution C 

Country 
Western 

Europe 

Northern 

Europe 

Western 

Europe 

Student Age Range 10–16 11–17 9–15 

Enrolment Overlap w/ Public Schools 78% 84% 85% 

Percentage of Students Reporting Secular 

Pressure 
61% 68% 59% 

 

The demographic patterns indicate that Islamic education operates within a dual identity 

framework, whereby students engage simultaneously with secular schooling and religious 

instruction. This dual positioning results in complex identity negotiations, which educators 

must address through pedagogical adaptation. The observed data support the interpretation that 

Islamic educational settings serve compensatory functions, providing religious reinforcement 

and cultural grounding absent in mainstream schooling. The prevalence of reported secular 

pressure among students reflects broader societal tendencies toward privatizing religion. This 

dynamic influences how students perceive their Islamic identity in public spaces. The variation 

in reported pressure across institutions suggests that local socio-political climates shape the 

intensity of secular influences, thereby influencing institutional strategies for fostering 

resilience and religious confidence. 

The observational data document three consistent pedagogical strategies: embodied 

teaching practices, identity-affirming curricular sequences, and structured community-building 

activities. Embodied teaching includes teachers modelling prayer, ethical conduct, and 
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Qur’anic recitation, while identity-affirming curricula integrate Islamic principles with 

European civic themes. Community-building activities include shared meals, youth circles, and 

family engagement programs. The interviews reveal that students interpret these strategies as 

sources of belonging, spiritual stability, and moral clarity. Many students report that the 

Islamic educational environment provides emotional refuge from secular pressures experienced 

in mainstream school settings. These self-reported data confirm that students are not passive 

recipients of religious instruction but active participants in identity formation processes. 

 
Figure 1. Negotiating Identity: Islamic Education as a Compensatory Emotional Refuge 

 

Compensatory Functions and Cultural Grounding (70%), Active Identity Formation and 

Emotional Refuge (29%), Socio-Political Variance and Local Adaptation (1%). The 70:29:1 

distribution confirms that Islamic education acts primarily as a compensatory foundation for 

religious identity (70%). Its success is sustained by active pedagogical strategies that provide 

emotional stability (29%), while remaining sensitive to the specific secular pressures of the 

local environment (1%). 

The inferential analysis uses secondary survey data to examine correlations between 

participation in Islamic education and indicators of faith identity resilience. Correlation 

analysis demonstrates a positive association (r = 0.67) between frequency of Islamic education 

attendance and confidence in religious self-identification. This finding suggests that Islamic 

educational engagement plays a significant role in strengthening religious continuity. Further 

inferential analysis shows moderate correlations between teacher role-modelling and students’ 

reported sense of belonging (r = 0.54). This suggests that embodied pedagogical practices exert 

measurable influence on emotional and relational dimensions of student identity. The analysis 

affirms the ethnographic observation that relational dynamics between educators and students 

are central to identity preservation. 

Table 2. Correlations Between Educational Participation and Faith Identity Indicators 

Indicator Frequency of Attendance Teacher Role-Modelling 

Confidence in Faith Identity r = 0.67 r = 0.48 

Sense of Belonging r = 0.52 r = 0.54 
 

The cross-case analysis demonstrates that institutional context mediates the strategies 

used to respond to secularization pressures. Institutions embedded in more politically secular 

environments adopt stronger community-oriented practices, while those in moderately pluralist 

regions emphasize curricular integration with civic values. These relational differences indicate 

that Islamic education is not monolithic but dynamically shaped by surrounding socio-cultural 

structures. The relational findings further reveal interconnectedness between institutional 

strategies and student experiences. Where identity-affirming curricula are more developed, 

students express stronger religious confidence. Where community-building practices are 
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prioritized, students report higher levels of belonging and psychological safety. These 

relational patterns demonstrate that institutional strategy types directly influence identity 

outcomes. 

The case study of Institution B illustrates how Islamic education evolves within a highly 

secular societal context. Observations show that teachers consciously embed discussions on 

navigating discrimination, secular expectations, and dual identity into daily lessons. The 

institution emphasizes community cohesion through structured youth mentorship programs, 

addressing the emotional and social needs of students facing religious stigmatization. The case 

study of Institution C reveals a contrasting strategy situated in a more multicultural urban 

environment. The institution integrates European civic education into Islamic studies, 

presenting faith identity and citizenship as complementary. Students are encouraged to 

articulate Islamic ethical perspectives within civic discourse, fostering confidence in 

participating in public life without compromising religious principles. 

The case study comparisons suggest that Islamic education responds adaptively rather 

than defensively to secularization. Adaptation occurs through blending traditional religious 

content with contextually relevant civic and emotional support mechanisms. These pedagogical 

adaptations indicate educator awareness of the sociocultural realities faced by Muslim youth. 

The ethnographic explanations point to the significance of relational pedagogy in identity 

formation. Students repeatedly describe teachers not only as knowledge transmitters but as 

moral exemplars who guide them through identity challenges. This relational dimension 

strengthens the interpretation that identity preservation is deeply embedded in daily 

interpersonal interactions within Islamic educational settings. 

The overall findings indicate that Islamic education in Europe functions as a site of 

resilience-building amid secular societal pressures. Institutions strategically combine religious 

knowledge, ethical embodiment, and community belonging to counterbalance secularization’s 

effects on youth identity. These findings underscore the significance of Islamic education as 

both pedagogical and cultural infrastructure in diasporic Muslim communities. The results also 

demonstrate that faith identity preservation is not a static or defensive process but an adaptive, 

negotiated, and relational practice. Islamic education emerges as a dynamic system capable of 

integrating traditional religious frameworks with the lived experiences of Muslim youth in 

secular European environments. This interpretation provides strong foundations for advancing 

theoretical models of religious identity in minority contexts. 

 
Figure 2. Resilience and Identity: Islamic Education in Secular Europe 
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The findings demonstrate that Islamic educational institutions in Europe employ three 

core strategies to preserve faith identity under secular pressures: embodied pedagogy, identity-

affirming curricula, and community-building practices (Tantowi dkk., 2025). These strategies 

operate simultaneously to reinforce religious knowledge, moral behaviour, and emotional 

resilience among Muslim youth. The ethnographic data reveal that these strategies are 

embedded in daily school interactions rather than applied as formal interventions. The results 

also show that students interpret Islamic education as a stabilizing environment where religious 

belonging, moral clarity, and cultural confidence can be cultivated (Samsudin dkk., 2025). 

Students describe Islamic educational settings as protective spaces that counterbalance the 

secular norms and identity dilemmas encountered in mainstream schools. This highlights the 

social and psychological role of Islamic education beyond formal instruction. 

The quantitative correlations strengthen these findings by showing strong associations 

between attendance frequency, teacher role-modelling, and students’ sense of belonging and 

faith confidence. These statistical indicators confirm the ethnographic observation that identity 

preservation is relational and practice-based rather than purely cognitive. The correlations also 

illustrate that intensified engagement with Islamic education significantly increases identity 

resilience (Orujlu dkk., 2025). The cross-case comparison further reveals that institutional 

strategies vary according to local secular conditions. Institutions in more secular regions 

intensify community cohesion practices, while those in multicultural urban areas integrate civic 

education into Islamic instruction. This illustrates that Islamic education adapts dynamically to 

contextual pressures, shaping diverse pathways for preserving faith identity. 

Existing research on minority religious education suggests that faith-based schools 

function as cultural anchors for diasporic communities. The findings of this study support this 

argument but extend it by providing empirical detail on how identity preservation occurs 

through embodied, relational, and emotional practice. Previous studies focus heavily on 

curriculum; this study highlights everyday pedagogical interactions as equally critical. Studies 

on secularization in Europe often argue that religious identity weakens across generations 

(Fahmi dkk., 2025). The present findings challenge this assumption by illustrating that Islamic 

education can foster resilient identities through community-based reinforcement and adaptive 

pedagogy. This contrasts with deficit-oriented narratives that portray religious minorities as 

passive recipients of secular pressures. 

Research on Muslim youth identity frequently emphasizes conflict between religious and 

societal expectations. The results of this study reveal that Islamic educators help students 

navigate this tension through reflective discussions, moral modelling, and identity negotiation 

strategies. This finding diverges from earlier research that frames Islamic education as rigid or 

oppositional, instead showing it as adaptive and dialogic. Comparative studies across European 

Muslim communities highlight heterogeneity in educational practices, which aligns with the 

variations identified across research sites. This study adds nuance by showing how local 

political climates directly shape institutional strategies (Takdir, 2025). The ethnographic 

approach provides insights that quantitative surveys often overlook, particularly regarding 

relational dynamics within Islamic schools. 

The findings indicate that Islamic education in Europe plays a transformative role in 

constructing resilient faith identities despite increasing secularization. This suggests that 

religious identity formation is not merely inherited but actively cultivated through institutional 

structures and interpersonal relationships (Taufiqurrochman, 2025). The results mark Islamic 

education as a source of internal strength for diasporic Muslim youth. The data also suggest 

that Islamic educational institutions act as micro-communities of meaning, where students 
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learn to interpret their religious and social identities in complex secular settings. This signals 

that religious learning environments are not isolated from societal contexts but deeply 

intertwined with broader cultural negotiations. Islamic education becomes a site where identity 

contradictions are processed, not avoided. 

The prominence of embodied pedagogy in the findings highlights the critical role of 

teacher modelling and relational ethics. This signals a shift from understanding teachers as 

curriculum transmitters to recognizing them as identity mentors. The teacher-student 

relationship becomes a key mechanism for sustaining religious belonging (Soyoof dkk., 2025). 

The varied institutional strategies observed reflect broader adaptive capacities within Muslim 

communities. This signals that Islamic education is evolving in response to sociopolitical 

realities rather than resisting them. The findings mark a growing integration between religious 

identity work and modern pedagogical sensibilities. 

The findings suggest that policymakers and educators should recognize Islamic education 

as a valuable partner in supporting minority students’ identity development in secular societie. 

The resilience cultivated through Islamic education contributes positively to students’ 

psychological well-being, school engagement, and social stability. These outcomes have 

implications for inclusion and integration policy across Europe. The study’s results indicate 

that Islamic education can serve as a constructive bridge between religious and civic identities 

(Mat Yusoff dkk., 2025). When curricula integrate Islamic ethics with European civic values, 

students develop a sense of belonging both to their faith community and the broader society. 

This provides a model for harmonious coexistence in multicultural nations. 

Educational practitioners can draw from the findings to enhance teacher training, 

emphasizing relational pedagogy, reflective identity guidance, and culturally responsive 

practices. These pedagogical shifts have the potential to strengthen identity resilience across 

diverse student groups, not only within Islamic schools (Mardhiah dkk., 2025). The findings 

also highlight the importance of community-based learning as a mechanism for combating 

marginalization. Schools that cultivate strong community networks produce students who feel 

supported and empowered to navigate secular contexts. This insight can inform future school–

community partnerships across various faith-based educational settings. 

The findings emerge from the structural realities of secular European societies, where the 

privatization of religion creates gaps in identity affirmation for Muslim youth. Islamic 

educational institutions fill this gap by offering religious stability, emotional safety, and moral 

clarity. This structural function explains why students gravitate toward these environments for 

identity reinforcement. The prominence of embodied pedagogy is rooted in Islamic 

epistemology, which emphasizes learning through character, example, and relational ethics 

(Firmansah dkk., 2025). Teachers naturally function as models of lived Islamic identity, 

shaping student behaviour through daily interactions. This cultural pedagogical tradition 

explains the strong correlation between teacher modelling and student confidence. 

The adaptive strategies seen across institutions reflect the varying degrees of secular 

pressure present in different European contexts (Syamsuni dkk., 2025). Schools respond by 

intensifying community-building practices or integrating civic themes to maintain institutional 

relevance and student engagement. These adaptive mechanisms explain why Islamic education 

appears flexible rather than rigid. The strong association between frequent attendance and faith 

identity resilience is explained by the cumulative nature of religious socialization. Repeated 

exposure to moral discourse, communal rituals, and shared identity narratives strengthens 

internalization. This reinforcement effect accounts for the observed statistical correlations. 
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The findings call for the development of a more formalized framework for Islamic 

education in secular contexts, integrating embodied pedagogy, civic-religious curriculum, and 

community engagement strategies. Such a framework could support schools in enhancing 

consistency, teacher training, and long-term identity development. This research provides a 

blueprint for future program development (Kirdiş, 2025). Educational policymakers in Europe 

may consider collaborating with Islamic educational institutions to support culturally 

responsive identity formation among minority youth. Institutional recognition could help 

reduce social tensions by acknowledging the constructive role Islamic education plays in 

promoting resilience and belonging. This collaboration could take the form of shared 

guidelines, training, or community projects. 

Future research should expand the scope to include comparative ethnographies across 

additional European regions, enabling deeper understanding of local variations in secular 

pressures and institutional responses. Cross-national comparisons could strengthen theoretical 

insights into religious resilience in minority contexts. This research direction would enhance 

the generalizability of the current findings (Ansori dkk., 2025). Islamic education institutions 

should consider longitudinal monitoring of students’ identity development to evaluate long-

term outcomes of current strategies. Such data could help refine pedagogical approaches and 

deepen knowledge on identity formation dynamics. Ongoing evaluation will ensure that 

Islamic education remains adaptive, responsive, and supportive in increasingly secular 

environments. 

 

CONCLUSION 

The most distinctive finding of this study is the identification of Islamic education in 

Europe as an adaptive and context-responsive system rather than a static or defensive one. The 

ethnographic evidence reveals that Islamic educational institutions actively construct 

strategies—embodied pedagogy, identity-affirming curricula, and community-centred 

practices—that directly address the identity challenges produced by secularization. This 

distinguishes the study from dominant assumptions that portray Islamic education as insular; 

instead, the findings demonstrate that educators negotiate and reinterpret Islamic pedagogical 

traditions to strengthen students’ religious confidence while simultaneously enabling them to 

engage constructively with secular environments. This adaptive quality marks agency, rather 

than resistance, as the central feature of Islamic identity preservation in European contexts. 

The research contributes conceptual value by articulating a grounded theoretical 

explanation of how Islamic education functions as a mechanism of religious resilience under 

secular pressure. The study advances the field by demonstrating that identity preservation is 

shaped through relational, embodied, and community-based processes rather than solely 

through curriculum content. The methodological contribution lies in the multi-sited 

ethnographic approach, which triangulates observations, interviews, and document analysis to 

reveal internal pedagogical dynamics often obscured in survey-based or policy-focused studies. 

This methodological richness allows the research to capture the subtle negotiations of faith, 

belonging, and cultural adaptation that occur within Islamic educational spaces. 

The primary limitation of this study lies in its restricted sample of three Islamic 

educational institutions, which constrains the generalizability of the findings across Europe’s 

diverse national and cultural landscapes. The cross-sectional nature of the research also 

prevents assessment of long-term identity development among students exposed to these 

pedagogical strategies. Future research should incorporate longitudinal designs to trace how 

faith identity evolves over time and mixed-method approaches to quantify the impact of 

specific strategies. Expanding the study to include additional regions—such as Southern 

Europe or emerging Muslim minority contexts—will deepen understanding of how different 
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secular climates shape Islamic educational adaptations. Further conceptual development is 

needed to design a comprehensive, context-sensitive pedagogical framework that 

operationalizes these findings for broader application in Islamic educational policy and 

practice. 
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