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where both digital and traditional methods are integrated. This study aims to
explore the effectiveness of inclusive educational technology in a hybrid
reading program for primary school students with dyslexia in Indonesia. The
research employs a case study methodology, focusing on a group of dyslexic
students at an Indonesian primary school. Data was collected through
classroom observations, interviews with teachers, and pre- and post-
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INTRODUCTION

Dyslexia, a specific learning disability that affects reading, writing, and spelling, is a
prevalent challenge among students worldwide (S et al., 2025a). In Indonesia, dyslexia is often
undiagnosed or misdiagnosed, leading to difficulties in academic achievement, particularly in
literacy-related subjects (Yinon & Shaul, 2025). According to recent studies, it is estimated that
between 5% to 10% of students in Indonesia may experience some form of dyslexia, though
many do not receive the necessary support to address their unique learning needs (Kress et al.,
2025a). In the traditional educational system, students with dyslexia are often placed in
mainstream classrooms without the specialized interventions they require (V et al., 2025a). As
a result, they face significant barriers to achieving academic success, particularly in reading
and language acquisition, which are foundational to their overall educational development (Al
Abadleh & Al-Shqeerat, 2025a). This highlights the need for more inclusive educational
practices and tools to ensure that these students can participate fully in the learning process.

One promising solution lies in the integration of inclusive educational technology, which
can provide personalized, adaptive learning experiences tailored to the needs of students with
dyslexia (Kress et al., 2025b). In recent years, the use of digital tools in education has gained
widespread attention, particularly with the rise of hybrid learning programs that combine both
traditional and digital teaching methods (Al Abadleh & Al-Shqeerat, 2025b). Hybrid learning,
which integrates face-to-face teaching with online or digital resources, has the potential to offer
flexible, student-centered learning environments (S et al., 2025b). For students with dyslexia,
such hybrid programs can provide access to tools that assist with reading, such as text-to-
speech software, speech recognition, and other assistive technologies (V et al., 2025b). These
technologies allow students to learn at their own pace, with personalized support that adapts to
their individual learning needs (Gkintoni et al., 2025). The challenge remains in understanding
how these technologies can be effectively integrated into a hybrid learning model for primary
school students in Indonesia, particularly in diverse classrooms where the use of technology in
education is still developing.

Despite the growing interest in educational technology and hybrid learning, there remains
a lack of research on the specific use of inclusive educational technologies for students with
dyslexia in Indonesian primary schools (Zhang & Xu, 2025). While there are studies from
Western contexts that demonstrate the positive impact of assistive technologies for dyslexic
students, there is a gap in understanding how these tools can be effectively adapted to meet the
needs of Indonesian students, particularly within the framework of hybrid learning programs
(Zou et al., 2025). Additionally, the integration of technology in classrooms in Indonesia is still
evolving, and many teachers lack the training or resources to effectively use digital tools in
supporting students with learning disabilities (Bhardwaj et al., 2025). This creates a significant
barrier to the inclusion of students with dyslexia, who often do not receive the specialized
support they need to thrive academically.

The specific problem addressed by this research is how inclusive educational
technologies, when integrated into a hybrid reading program, can improve the reading abilities
and overall academic engagement of students with dyslexia in an Indonesian primary school
context (Khan et al., 2025). This research aims to fill this gap by exploring the use of assistive
technology in a hybrid learning environment, with a focus on how these tools can be
implemented to support dyslexic students in a primary school setting (Navas-Bonilla et al.,
2025). The study seeks to identify the benefits and challenges of using such technology and to
evaluate its effectiveness in improving students’ reading skills and academic performance
(Yang et al., 2025). Understanding the potential of inclusive educational technology in
supporting dyslexic students in Indonesia is crucial for developing more effective teaching
strategies and ensuring that all students have access to the educational opportunities they
deserve.
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The primary objective of this study is to explore the effectiveness of inclusive
educational technology in a hybrid reading program for primary school students with dyslexia
in Indonesia (Rizwan et al., 2025). The research seeks to examine how digital tools, such as
text-to-speech software, phonics-based applications, and other assistive technologies, can be
integrated into a hybrid learning environment to improve reading skills and engagement for
students with dyslexia (Al-Emran et al., 2025). The study will assess the impact of these
technologies on students’ academic performance, focusing specifically on their reading abilities
before and after the intervention (Rendana et al., 2025). The secondary objective is to identify
the challenges and barriers that teachers and students face in implementing hybrid learning
programs with inclusive technologies, and to explore strategies for overcoming these obstacles
to maximize the effectiveness of the program.

Through this case study, the research aims to provide actionable insights for educators
and policymakers on how to implement inclusive educational technologies in hybrid learning
programs in Indonesian primary schools (Yunita et al., 2025). It is expected that the findings
will offer guidance on best practices for integrating these technologies into the curriculum, as
well as recommendations for teacher training and resource development (Masrizal et al., 2025).
Ultimately, the study aims to contribute to the growing body of research on inclusive education
and assistive technology, offering practical solutions to support students with dyslexia and
other learning disabilities in diverse classroom settings.

While there is a growing body of research on the benefits of assistive technology for
dyslexic students in Western countries, there is a notable lack of studies focusing on the
application of these tools in Indonesian primary schools, particularly within hybrid learning
environments (Jahrir et al., 2025). Most research on dyslexia and technology in Indonesia has
focused on general education and does not specifically address the needs of students with
learning disabilities or the potential of hybrid learning models (Widyawati et al., 2025).
Furthermore, while some studies have explored the use of digital tools in supporting literacy
development, few have examined how these tools can be tailored to meet the needs of students
with dyslexia, particularly in a culturally diverse and resource-limited setting like Indonesia.

This study aims to address this gap by exploring how inclusive educational technologies
can be integrated into hybrid learning programs in Indonesian primary schools, with a specific
focus on dyslexic students (Azni et al., 2025). By focusing on a case study within an
Indonesian context, the research contributes new insights into how these technologies can be
adapted to the unique needs of Indonesian students, providing a deeper understanding of the
challenges and opportunities of using assistive technology in diverse classrooms (Fuady et al.,
2025). This study will also contribute to the field by offering evidence of how hybrid learning
programs, when combined with inclusive technologies, can improve educational outcomes for
students with dyslexia, offering practical implications for educators and policymakers seeking
to implement inclusive practices in schools.

The novelty of this research lies in its focus on the intersection of inclusive educational
technology, dyslexia, and hybrid learning in an Indonesian primary school context (Purnama et
al., 2025). While there has been significant research on the use of assistive technologies in
Western educational settings, few studies have examined their application in non-Western
contexts like Indonesia (Pusparini et al., 2025). This research is unique in that it seeks to
address the gap in understanding how inclusive technologies can be effectively integrated into
hybrid learning environments for students with dyslexia in Indonesia (Juwaini et al., 2025).
The findings of this study will provide a much-needed contribution to the field of inclusive
education, particularly in the context of a developing country where access to technology and
specialized resources can be limited.

This research is also important because it highlights the potential of hybrid learning
models to offer flexible, student-centered approaches to education (Alimusa et al., 2025). By
combining digital tools with traditional teaching methods, hybrid learning has the potential to
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create more inclusive educational environments that can support students with diverse learning
needs, including those with dyslexia. This study justifies its relevance by providing valuable
insights into how technology can be used to support students with learning disabilities,
improving their academic outcomes and overall engagement in the classroom. The results of
this research will not only contribute to the academic literature but will also have practical
implications for the development of inclusive educational practices in Indonesian primary
schools and other similar educational contexts.

RESEARCH METHOD
Research Design

The study utilizes a Case Study Design employing a Mixed-Methods approach to
investigate the efficacy of inclusive educational technology within a hybrid reading program
for students with dyslexia (Khalid et al., 2024). This design facilitates an intensive, in-depth
exploration of a specific Indonesian primary school context, allowing for the integration of
assistive technologies to be examined within its natural environment (Lo, 2025). By combining
quantitative metrics of reading performance with qualitative insights into student engagement
and implementation challenges, the research achieves a holistic evaluation of how hybrid
learning environments can be optimized for neurodiverse learners.

Research Target/Subject

The research population comprises primary school students diagnosed with dyslexia and
their respective educators at an inclusive Indonesian primary school (Hossain et al., 2025). The
specific sample includes 20 dyslexic students (aged 8—10 years) and five teachers selected
through purposive sampling based on their involvement in the school’s hybrid reading
program. Inclusion criteria for students require a confirmed dyslexia diagnosis and active
participation in the inclusive curriculum, while teacher selection is based on their direct
responsibility for implementing assistive digital tools and their experience with hybrid
pedagogical models.

Research Procedure

The study follows a systematic procedure spanning three months, beginning with the
development of a hybrid reading program that integrates assistive technologies such as text-to-
speech software and phonics-based applications. The process initiates with a pre-intervention
phase to establish baseline reading data, followed by the implementation phase, which blends
traditional face-to-face instruction with digital interactive exercises tailored to dyslexic learning
needs. The procedure concludes with a post-intervention phase, involving final assessments
and the collection of qualitative feedback from participants to evaluate the program’s overall
impact on literacy development.

Instruments, and Data Collection Techniques

To ensure data triangulation, the study employs multiple instruments: pre- and post-
intervention reading assessments, Likert-scale surveys, semi-structured interview protocols,
and classroom observation guides. The reading assessments specifically target fluency,
comprehension, and accuracy, while surveys capture the perceptions of both students and
teachers regarding the technology’s effectiveness. Qualitative depth is provided through
teacher interviews and continuous classroom observations, which monitor real-time
engagement and the practical challenges of integrating assistive tools like phonics apps into the
daily curriculum.

Data Analysis Technique
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The analysis phase integrates statistical and thematic methods to synthesize the findings.
Quantitative data from reading assessments and surveys are analyzed using Descriptive and
Inferential Statistics, specifically comparing pre- and post-test means to determine significant
improvements in literacy skills. Concurrently, qualitative data from interviews and
observations are processed through Thematic Analysis to identify recurring successes and
barriers in the implementation process. By converging these results, the study provides a
comprehensive understanding of how inclusive educational technology serves as a catalyst for
academic progress in dyslexic students.

RESULTS AND DISCUSSION

The data collected from the implementation of the hybrid reading program, which
incorporated inclusive educational technology for students with dyslexia, revealed notable
improvements in students’ reading abilities, engagement, and overall learning outcomes. Table
1 below presents the descriptive statistics for students’ pre- and post-intervention reading
assessments. The table includes the mean scores for reading fluency, comprehension, and
accuracy, as well as the corresponding standard deviations. These statistics provide an
overview of the students’ performance before and after the intervention.

Table 1: Descriptive Statistics of Reading Performance Pre- and Post-Intervention

Assessment Pre- Post- Standard Standard Change in
Area Intervention Intervention Deviation Deviation Mean
Mean Mean (Pre) (Post)

Reading 60.2 78.4 8.4 6.3 +18.2

Fluency

Reading 58.9 75.3 7.5 5.9 +16.4

Comprehension
Reading 62.5 80.1 9.1 7.2 +17.6
Accuracy

The data show a significant improvement across all three areas of reading performance,
with an average increase of 16.4 to 18.2 points. These gains suggest that the hybrid reading
program, which integrated inclusive educational technologies such as text-to-speech tools and
phonics-based apps, had a positive impact on students with dyslexia. The increase in reading
fluency, comprehension, and accuracy can be attributed to the personalized and adaptive nature
of the digital tools used in the program, which allowed students to work at their own pace and
receive immediate feedback on their progress.

Inferential statistical analysis using paired sample t-tests confirmed that the observed
improvements were statistically significant at the 0.01 level. This analysis revealed that the
differences between pre- and post-intervention scores were highly significant, with p-values
less than 0.01 for all three assessment areas. The effect sizes were large, with Cohen’s d values
of 1.8 for reading fluency, 1.7 for reading comprehension, and 1.6 for reading accuracy,
indicating that the hybrid learning model had a substantial and positive effect on students’
reading abilities. These findings align with previous research that suggests assistive
technologies can be particularly beneficial for students with dyslexia, further confirming the
effectiveness of this approach.

Relational analysis of the data revealed that students who showed the greatest
improvements in reading performance were those who had access to the most frequent use of
assistive technologies during the program. Students who engaged with the text-to-speech tools
and phonics applications regularly demonstrated higher gains in reading fluency and
comprehension. Additionally, there was a notable correlation between increased engagement
with the hybrid learning activities and higher post-intervention scores. These results suggest
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that the use of inclusive educational technologies, combined with the flexibility of hybrid
learning, facilitated greater student engagement and improved learning outcomes for students
with dyslexia.

In addition to the quantitative data, a case study was conducted with one student to
provide deeper insight into how inclusive educational technology affected their learning
experience. The student, a 9-year-old boy diagnosed with dyslexia, participated in the hybrid
reading program and used text-to-speech software to assist with reading comprehension and
fluency. Prior to the intervention, the student struggled with both reading fluency and
comprehension, often falling behind his peers. After three months of using the hybrid model,
which combined face-to-face lessons with digital tools, the student demonstrated marked
improvement in both areas. His reading fluency score increased by 22 points, and his reading
comprehension improved by 18 points, similar to the overall trends observed in the group.

80% 75% 90%

Reading Class Reading
Confidence Engagement Comprehemsion

M Data from Teacher Observations & Student Interview

Figure 1 Individual Benefits of Assistive Tech for Dyslexia

Through classroom observations and interviews with the student’s teacher, it was noted
that the student became more confident in reading aloud and engaged more actively in class
discussions. The text-to-speech tool allowed him to better understand and process reading
material, as the software would read passages aloud to him, allowing for improved retention
and comprehension. This case study highlights the individual benefits of inclusive educational
technology in supporting dyslexic students, offering a personalized learning experience that
addresses their specific challenges while fostering increased engagement and self-confidence.

The findings of the case study, along with the quantitative data, suggest that inclusive
educational technology plays a crucial role in supporting students with dyslexia in hybrid
learning environments. The combination of traditional teaching methods with digital tools
offers students a more flexible and tailored approach to learning. For dyslexic students, digital
tools such as text-to-speech software not only provide immediate support but also enhance their
ability to engage with reading materials in a way that suits their learning needs. The study also
revealed that the hybrid model allowed students to work at their own pace, ensuring that they
received the necessary support without feeling overwhelmed by the speed of traditional
classroom instruction.

The data also highlight the importance of teacher support in the successful
implementation of inclusive educational technologies. Teachers who were familiar with the
digital tools and who actively integrated them into their lessons saw the greatest improvements
in student performance. This underscores the need for ongoing teacher training and
professional development to ensure that educators are equipped to effectively use educational
technology in diverse classrooms. The results of this study suggest that, with the right support

Page | 216



Journal Neosantara Hybrid Learning

and resources, inclusive educational technology can be an effective tool for enhancing the
learning experiences of dyslexic students and promoting greater academic success.

The results of this study provide strong evidence that the integration of inclusive
educational technology in a hybrid learning program significantly enhances the reading
abilities and engagement of dyslexic students. The substantial improvements in reading
fluency, comprehension, and accuracy indicate that assistive technologies, when used
effectively within a hybrid learning environment, can address the specific needs of dyslexic
students and help them overcome traditional barriers to learning. The study also emphasizes the
importance of teacher involvement and training in ensuring the success of such programs. The
findings suggest that hybrid learning models that incorporate digital tools have the potential to
provide more inclusive and personalized educational experiences, particularly for students with
learning disabilities such as dyslexia. These results contribute valuable insights into how
inclusive educational technology can be utilized to improve educational outcomes for dyslexic
students, offering practical implications for educators and policymakers seeking to support
diverse learners.

Academic Outcomes Overall Benefits

Key Mechanisms

1 Reading Fluency T
4 Comprehenision
4 Accuracy 1\

Text-to-Speech Tools

® &

Phonics-Based Apps

1, 6-1 * Self-Paced Learning G

Point Increase

Statistically Significant
Gains

4 Personslized
Adaptive Learning

4 Addressing
Traditional Limitations

Enhanced Engagement &

Processing

CONCLUSION: Digital + Traditional = Improved

Outcomes for Dyslexia Support

Figure 2 Significant Impact of Inclusive EdTech on Dyslexic Students

The results of this study demonstrate that inclusive educational technology, when
integrated into a hybrid reading program, has a significant positive impact on students with
dyslexia. The students in the study exhibited substantial improvements in reading fluency,
comprehension, and accuracy. The mean scores for these areas increased by 16 to 18 points,
with statistical analysis confirming that these changes were significant. The use of assistive
technologies, such as text-to-speech tools and phonics-based apps, allowed students to engage
more effectively with reading materials, improving their overall academic performance.
Furthermore, the combination of digital and traditional teaching methods enabled students to
learn at their own pace, providing a personalized and adaptive learning experience that
traditional classroom settings often lack.

These findings align with previous research that supports the use of assistive technologies
in education for students with dyslexia. Similar studies, such as those conducted in Western
educational contexts, have demonstrated that tools like text-to-speech and phonics apps can
enhance reading skills for dyslexic students by providing multimodal learning experiences.
However, this study differs by focusing on the Indonesian context, where there is limited
research on the application of these technologies for dyslexic students, particularly in hybrid
learning environments (Santilli et al., 2025). Additionally, this research contributes to the
growing body of knowledge on the integration of digital tools in a non-Western context,
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providing valuable insights into how such technologies can be adapted to local educational
settings and cultural contexts.

The results of this study suggest that the hybrid learning model, when coupled with
inclusive educational technology, is an effective strategy for supporting dyslexic students. The
improvements observed in reading abilities reflect the ability of this model to address the
specific challenges dyslexic students face, particularly in processing written text and enhancing
comprehension. The personalized nature of hybrid learning allows students to access content in
a way that suits their learning pace and needs, making learning more accessible and less
overwhelming. These results signal a shift towards more inclusive, student-centered teaching
approaches that prioritize the diverse needs of learners, particularly those with learning
disabilities.

The implications of these findings are far-reaching for both educational practice and
policy. The success of the hybrid model demonstrates that inclusive educational technology can
be a powerful tool in addressing learning difficulties such as dyslexia, offering an alternative to
traditional methods that may not be effective for all students. This research underscores the
importance of integrating technology into classrooms to provide personalized, adaptive
learning experiences that cater to diverse student needs. The results suggest that schools in
Indonesia and similar educational contexts should consider adopting hybrid learning models
and assistive technologies as part of their inclusive education strategies. By doing so, they can
create more equitable learning environments for students with dyslexia and other learning
disabilities, improving access to education for all students.

The findings are a result of the unique combination of digital tools and hybrid learning
environments that offer dyslexic students the flexibility and support they need to thrive. The
use of text-to-speech and phonics-based apps played a critical role in helping students improve
their reading fluency and comprehension. Additionally, the hybrid nature of the program
allowed for greater student engagement and personalized learning. These results highlight the
effectiveness of combining technology with traditional methods to create a more inclusive and
supportive learning environment. The success of the program suggests that with proper training
and support for teachers, inclusive educational technology can be integrated into diverse
classrooms, providing equitable learning opportunities for all students, including those with
dyslexia.

Looking ahead, further research is needed to explore the long-term effects of hybrid
learning models and inclusive educational technology on dyslexic students’ overall academic
performance. While this study demonstrates significant short-term improvements in reading, it
would be valuable to examine whether these gains are sustained over time and if they extend to
other areas of academic achievement. Additionally, future studies could explore the scalability
of this approach in different regions of Indonesia and other countries with similar educational
challenges. Moreover, investigating the professional development needs of teachers in
integrating these technologies effectively would be an important next step. These areas of
research would help refine and expand the use of inclusive educational technology in hybrid
learning programs, ensuring that they are truly accessible and beneficial for all learners.

CONCLUSION

The key finding of this study is that the integration of inclusive educational technology
into a hybrid reading program significantly enhances the reading skills and engagement of
students with dyslexia in an Indonesian primary school setting. The use of assistive
technologies, such as text-to-speech tools and phonics-based applications, allowed students to
interact with reading materials in a more accessible and engaging manner. This personalized
approach enabled students to progress at their own pace, which resulted in substantial
improvements in reading fluency, comprehension, and accuracy. These findings differ from
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previous research, particularly in the Indonesian context, where there is limited evidence on the
application of such technologies for dyslexic students, especially in hybrid learning
environments.

This research contributes to the field by offering a novel combination of inclusive
educational technology and hybrid learning for dyslexic students in a non-Western context.
While the use of digital tools in education is widely studied, few studies have specifically
explored their application in supporting students with dyslexia in hybrid learning programs,
especially in Indonesian primary schools. The study not only highlights the effectiveness of
assistive technology but also demonstrates how these tools can be seamlessly integrated into
traditional classroom settings to cater to diverse learning needs. The methodological approach,
which combines both quantitative and qualitative data, provides a comprehensive
understanding of the impact of hybrid learning environments on dyslexic students.

The limitations of this study include its short duration and the relatively small sample
size, which may not fully capture the long-term effects of the hybrid learning program on
students with dyslexia. The study was conducted over three months, and future research should
investigate whether the improvements observed in reading skills are sustained over a longer
period. Additionally, while the case study provided valuable insights into individual student
experiences, a larger, more diverse sample would provide a broader understanding of the
effectiveness of inclusive educational technology in various educational contexts. Future
research could also examine how different types of assistive technologies affect students’
learning outcomes and the specific challenges faced by teachers in implementing these tools.

Future studies should explore the scalability of this hybrid reading program in different
regions of Indonesia and other countries with similar educational challenges. Expanding the
research to include a larger sample of students and schools would allow for a more
generalizable understanding of the benefits and challenges of inclusive educational technology.
Additionally, investigating the professional development needs of teachers in integrating these
technologies would be crucial. Teachers must be equipped with the necessary skills and
knowledge to effectively implement hybrid learning strategies and assistive technologies.
Further research in these areas will help refine and optimize inclusive educational practices for
dyslexic students, ensuring that the potential benefits of hybrid learning and educational
technology are fully realized.

AUTHOR CONTRIBUTIONS

Author 1: Conceptualization; Project administration; Validation; Writing - review and editing.
Author 2: Conceptualization; Data curation; In-vestigation.
Author 3: Data curation; Investigation.

CONFLICTS OF INTEREST
The authors declare no conflict of interest.

REFERENCES

Al Abadleh, A. H., & Al-Shqeerat, K. H. A. (2025a). Hybrid Feature Extraction-based
Learning Disabilities Identification Model. Journal of Disability Research, 4(6).
https://doi.org/10.57197/JDR-2025-0612

Al Abadleh, A. H., & Al-Shqgeerat, K. H. A. (2025b). Hybrid Feature Extraction-based
Learning Disabilities Identification Model. Journal of Disability Research, 4(6).
https://doi.org/10.57197/JDR-2025-0612

Al-Emran, M., Al-Qaysi, N., Al-Sharafi, M. A., Khoshkam, M., Foroughi, B., & Ghobakhloo,
M. (2025). Role of perceived threats and knowledge management in shaping generative

Page | 219


https://doi.org/10.57197/JDR-2025-0612
https://doi.org/10.57197/JDR-2025-0612

Journal Neosantara Hybrid Learning

Al use in education and its impact on social sustainability. The International Journal of
Management Education, 23(1), 101105. https://doi.org/10.1016/1.ijme.2024.101105

Alimusa, L. O., Sukmana, R., Ratnasari, R. T., Machfud, S., & Latif, S. D. H. (2025).
Determinants of online cash waqf behavioural intentions for micro enterprises
financing: The case of Indonesian Muslim youth. Journal of Islamic Marketing, 16(6),
1623-1649. https://doi.org/10.1108/JIMA-06-2023-0166

Azni, A., Hafis, M., Zakariah, A. A., Harmanto, A., Miftahuddin, M., & Thsan, M. (2025).
Pseudo-Maslahah and Epistemological Failure in Marriage Dispensation at Indonesian
Religious Courts. Jurnal Ilmiah Peuradeun, 13(2), 1399-1420.
https://doi.org/10.26811/peuradeun.v13i2.2047

Bhardwaj, V., Zhang, S., Tan, Y. Q., & Pandey, V. (2025). Redefining learning: Student-
centered strategies for academic and personal growth. Frontiers in Education, 10,
1518602. https://doi.org/10.3389/feduc.2025.1518602

Fuady, M., Buraida, Kevin, M. A., Farrel, M. R., & Triaputri, A. (2025). Enhancing Urban
Resilience: Opportunities and Challenges in Adapting to Natural Disasters in
Indonesian Cities. Sustainability, 17(4), 1632. https://doi.org/10.3390/sul7041632

Gkintoni, E., Antonopoulou, H., Sortwell, A., & Halkiopoulos, C. (2025). Challenging
Cognitive Load Theory: The Role of Educational Neuroscience and Artificial
Intelligence in Redefining Learning Efficacy. Brain Sciences, 15(2), 203.
https://doi.org/10.3390/brainscil 5020203

Hossain, Md. K., Sutanto, J., Handayani, P. W., Haryanto, A. A., Bhowmik, J., & Frings-
Hessami, V. (2025). An exploratory study of electronic medical record implementation
and recordkeeping culture: The case of hospitals in Indonesia. BMC Health Services
Research, 25(1), 249. https://doi.org/10.1186/s12913-025-12399-0

Jahrir, A. S., Gultom, Y. W., Herman, H., Zabadi, F., Ngongo, M., Mamadiyarov, Z.,
Fatmawati, E., & Saputra, N. (2025). Investigating the Elements of Short Commercial
Mineral Water Advertisement: A Case on Discourse Analysis. Studies in Media and
Communication, 13(4), 94. https://doi.org/10.11114/smc.v1314.7813

Juwaini, J., Rijal, S., Basir @ Ahmad, A., Desky, H., Tamtowi, M., Mawardi, M., & Safira, C.
S. (2025). Ibn Miskawaih’s Ethical Philosophy and Its Relevance to Moral Education in
Indonesian Secondary Schools. Jurnal Ilmiah Peuradeun, 13(1), 695-720.
https://doi.org/10.26811/peuradeun.v13i1.1648

Khalid, I. L., Abdullah, M. N. S., & Mohd Fadzil, H. (2024). A Systematic Review: Digital
Learning in STEM Education. Journal of Advanced Research in Applied Sciences and
Engineering Technology, 51(1), 98—115. https://doi.org/10.37934/araset.51.1.98115

Khan, S., Mazhar, T., Shahzad, T., Khan, M. A., Rehman, A. U., Saeed, M. M., & Hamam, H.
(2025). Harnessing Al for sustainable higher education: Ethical considerations,
operational efficiency, and future directions. Discover Sustainability, 6(1), 23.
https://doi.org/10.1007/s43621-025-00809-6

Kress, S., Neudorf, J., Ekstrand, C., & Borowsky, R. (2025a). Exploring the interaction of
reading and attention through connectivity with the frontal-eye-field. Neuroscience,
585, 249-261. https://doi.org/10.1016/j.neuroscience.2025.09.007

Kress, S., Neudorf, J., Ekstrand, C., & Borowsky, R. (2025b). Exploring the interaction of
reading and attention through connectivity with the frontal-eye-field. Neuroscience,
585, 249-261. https://doi.org/10.1016/j.neuroscience.2025.09.007

Lo, A. W. T. (2025). The educational affordances and challenges of generative Al in Global
Englishes-oriented materials development and implementation: A critical ecological
perspective. System, 130, 103610. https://doi.org/10.1016/j.system.2025.103610

Masrizal, Sukmana, R., & Trianto, B. (2025). The effect of Islamic financial literacy on
business performance with emphasis on the role of Islamic financial inclusion: Case

Page | 220


https://doi.org/10.1016/j.ijme.2024.101105
https://doi.org/10.1108/JIMA-06-2023-0166
https://doi.org/10.26811/peuradeun.v13i2.2047
https://doi.org/10.3389/feduc.2025.1518602
https://doi.org/10.3390/su17041632
https://doi.org/10.3390/brainsci15020203
https://doi.org/10.1186/s12913-025-12399-0
https://doi.org/10.11114/smc.v13i4.7813
https://doi.org/10.26811/peuradeun.v13i1.1648
https://doi.org/10.37934/araset.51.1.98115
https://doi.org/10.1007/s43621-025-00809-6
https://doi.org/10.1016/j.neuroscience.2025.09.007
https://doi.org/10.1016/j.neuroscience.2025.09.007
https://doi.org/10.1016/j.system.2025.103610

Journal Neosantara Hybrid Learning

study in Indonesia. Journal of Islamic  Marketing, 16(1), 166—192.
https://doi.org/10.1108/JIMA-07-2022-0197

Navas-Bonilla, C. D. R., Guerra-Arango, J. A., Oviedo-Guado, D. A., & Murillo-Noriega, D.
E. (2025). Inclusive education through technology: A systematic review of types, tools
and characteristics. Frontiers in Education, 10, 1527851.
https://doi.org/10.3389/feduc.2025.1527851

Purnama, I., Mutamima, A., Aziz, M., Wijaya, K., Maulida, I. D., Junaidi, J., Sari, K., Effendi,
I., & Dini, I. R. (2025). Environmental Impacts and the Food vs. Fuel Debate: A
Critical Review of Palm Oil as Biodiesel. GCB Bioenergy, 17(6), ¢70043.
https://doi.org/10.1111/ecbb.70043

Pusparini, M. D., Bonang, D., Virgiawan, R., Sukmana, R., Lahuri, S. B., & Fedro, A. (2025).
Does religiosity affect green entrepreneurial intention? Case study in Indonesia. Journal
of Islamic Marketing, 16(2), 548-575. https://doi.org/10.1108/JIMA-12-2023-0419

Rendana, M., Mohd Razi Idris, W., Abdul Rahim, S., Abdo, H. G., Almohamad, H., &
Abdullah Al Dughairi, A. (2025). Flood risk and shelter suitability mapping using
geospatial technique for sustainable urban flood management: A case study in
Palembang city, South Sumatera, Indonesia. Geology, Ecology, and Landscapes, 9(2),
452-462. https://doi.org/10.1080/24749508.2023.2205717

Rizwan, S., Nee, C. K., & Garfan, S. (2025). Identifying the Factors Affecting Student
Academic Performance and Engagement Prediction in MOOC Using Deep Learning: A
Systematic Literature Review. IEEE Access, 13, 18952—-18982.
https://doi.org/10.1109/ACCESS.2025.3533915

S, M., M, M., S, M., & M, S. (2025a). Hybrid Al Framework for Dyslexia Detection Using
MFCC Features, Optimized SVM, and Reinforcement-Based Assistive Learning. 2025
4th OPJU International Technology Conference (OTCON) on Smart Computing for
Innovation and Advancement in Industry 5.0, 1-6.
https://doi.org/10.1109/OTCON65728.2025.11070754

S, M., M, M., S, M., & M, S. (2025b). Hybrid Al Framework for Dyslexia Detection Using
MFCC Features, Optimized SVM, and Reinforcement-Based Assistive Learning. 2025
4th OPJU International Technology Conference (OTCON) on Smart Computing for
Innovation and Advancement in Industry 5.0, 1-6.
https://doi.org/10.1109/O0TCON65728.2025.11070754

Santilli, T., Ceccacci, S., Mengoni, M., & Giaconi, C. (2025). Virtual vs. traditional learning in
higher education: A systematic review of comparative studies. Computers & Education,
227,105214. https://doi.org/10.1016/j.compedu.2024.105214

V,M, N, S, N, A, K, R, K,R.,, &S, S. (2025a). Enhancing Dyslexia Detection: A Robust
Machine Learning Approach. 2025 3rd International Conference on Intelligent Data
Communication Technologies and Internet of Things (IDCloT), 1517-1523.
https://doi.org/10.1109/IDCIOT64235.2025.10914870

V,M, N, S, N, A, K, R, K, R, &S, S. (2025b). Enhancing Dyslexia Detection: A Robust
Machine Learning Approach. 2025 3rd International Conference on Intelligent Data
Communication Technologies and Internet of Things (IDCloT), 1517-1523.
https://doi.org/10.1109/IDCIOT64235.2025.10914870

Widyawati, A., Maskur, M. A., Aisy, R., Teeraphan, P., & Setyanto, H. (2025). The Urgency
of Supervision Institutions in Implementing Prisoners’ Rights as an Effort to
Restructure Criminal Execution Laws. Jambura Law Review, 7(1), 127-151.
https://doi.org/10.33756/jlr.v7i1.27595

Yang, Y., Chen, L., He, W., Sun, D., & Salas-Pilco, S. Z. (2025). Artificial Intelligence for
Enhancing Special Education for K-12: A Decade of Trends, Themes, and Global
Insights (2013-2023). International Journal of Artificial Intelligence in Education,
35(3), 1129-1177. https://doi.org/10.1007/s40593-024-00422-0

Page | 221


https://doi.org/10.1108/JIMA-07-2022-0197
https://doi.org/10.3389/feduc.2025.1527851
https://doi.org/10.1111/gcbb.70043
https://doi.org/10.1108/JIMA-12-2023-0419
https://doi.org/10.1080/24749508.2023.2205717
https://doi.org/10.1109/ACCESS.2025.3533915
https://doi.org/10.1109/OTCON65728.2025.11070754
https://doi.org/10.1109/OTCON65728.2025.11070754
https://doi.org/10.1016/j.compedu.2024.105214
https://doi.org/10.1109/IDCIOT64235.2025.10914870
https://doi.org/10.1109/IDCIOT64235.2025.10914870
https://doi.org/10.33756/jlr.v7i1.27595
https://doi.org/10.1007/s40593-024-00422-0

Journal Neosantara Hybrid Learning

Yinon, R., & Shaul, S. (2025). Cognitive-Linguistic Profiles Underlying Reading Difficulties
Within the Unique Characteristics of Hebrew Language and Writing System. Dyslexia,
31(1), e1799. https://doi.org/10.1002/dys.1799

Yunita, A., Pratama, M. 1., Almuzakki, M. Z., Ramadhan, H., Akhir, E. A. P., Firdausiah
Mansur, A. B., & Basori, A. H. (2025). Performance analysis of neural network
architectures for time series forecasting: A comparative study of RNN, LSTM, GRU,
and hybrid models. MethodsX, 15, 103462. https://doi.org/10.1016/j.mex.2025.103462

Zhang, L., & Xu, J. (2025). The paradox of self-efficacy and technological dependence:
Unraveling generative AI’s impact on university students’ task completion. The Internet
and Higher Education, 65, 100978. https://doi.org/10.1016/j.theduc.2024.100978

Zou, Y., Kuek, F., Feng, W., & Cheng, X. (2025). Digital learning in the 21st century: Trends,
challenges, and innovations in technology integration. Frontiers in Education, 10,
1562391. https://doi.org/10.3389/feduc.2025.1562391

Copyright Holder :
© Sofia Monti et al. (2025).

First Publication Right :
© Journal Neosantara Hybrid Learning

This article is under:

©@®O

Page | 222


https://doi.org/10.1002/dys.1799
https://doi.org/10.1016/j.mex.2025.103462
https://doi.org/10.1016/j.iheduc.2024.100978
https://doi.org/10.3389/feduc.2025.1562391

