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Abstract 
Motivational strategies play a crucial role in enhancing student learning 

outcomes in higher education. As students face increasing academic 

challenges, effective motivational techniques can foster engagement, 

persistence, and academic success. However, there is a need for research that 

identifies and evaluates which motivational strategies are most effective in 

diverse educational contexts. This study aims to examine the role of various 

motivational strategies in improving student learning outcomes in higher 

education. The research seeks to identify strategies that foster intrinsic 

motivation, enhance student engagement, and ultimately contribute to 

academic achievement. A mixed-methods approach was used, combining 

quantitative surveys and qualitative interviews with students and faculty from a 

range of disciplines. The survey assessed the impact of various motivational 

strategies, including goal setting, feedback, and active learning techniques, on 

student performance. Interviews provided deeper insights into how students 

and instructors perceive and implement these strategies. The findings indicate 

that goal setting, constructive feedback, and active learning strategies 

significantly enhance student engagement and performance. Students who 

reported receiving personalized feedback and setting clear academic goals 

exhibited higher levels of motivation and academic success. Motivational 

strategies are essential for improving student learning outcomes in higher 

education.  
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INTRODUCTION 

Motivation plays a pivotal role in student success, particularly in higher education where 

academic demands and personal challenges often compete for students' attention. In an era of 

increasing global competition and technological advancements, the need for strategies that 

foster student motivation has never been more urgent (Guo, 2025; Tomm, 2026). Motivation 

affects students’ engagement, persistence, and the ability to achieve academic success. Higher 

education institutions face the challenge of keeping students motivated, especially in the face of 

distractions, academic pressures, and the diverse backgrounds that students bring with them. 

Motivational strategies, therefore, have become a crucial focus for educators seeking to 

enhance the learning experience and outcomes for their students. These strategies can help 

students develop intrinsic motivation, which is essential for sustained academic success. 

Research on motivation in education has highlighted the importance of both intrinsic and 

extrinsic motivation in shaping students’ academic behaviors and outcomes. Intrinsic 

motivation, driven by an internal desire to learn, is associated with greater academic 

persistence and deeper engagement with the learning material. On the other hand, extrinsic 

motivation, often influenced by external rewards or pressures, can drive short-term 

achievements but may not sustain long-term learning. With the diversity of learning 

environments in higher education, it is necessary to understand which motivational strategies 

work best in fostering intrinsic motivation and helping students maintain their academic focus. 

It is also essential to examine the impact of these strategies on a broader range of learning 

outcomes, including student engagement, retention, and overall academic performance 

(Oladejo, 2025; Ren, 2026). 

Effective motivational strategies are not one-size-fits-all. The variety of academic 

disciplines, learning settings, and student backgrounds require a nuanced approach to 

motivation. Understanding how different motivational techniques, such as goal setting, 

feedback, and active learning, contribute to improved student performance is crucial for the 

development of evidence-based teaching practices. Motivational strategies, when carefully 

implemented, have the potential to transform the academic experience by promoting student 

engagement and fostering a deeper connection to learning. This study aims to explore these 

strategies and their role in improving academic outcomes in higher education (Moffat, 2024; 

Springer, 2025). 

Despite the growing recognition of motivation’s importance, the specific strategies that 

enhance student learning outcomes in higher education remain underexplored. Many 

universities and colleges continue to rely on traditional teaching methods that focus 

predominantly on content delivery rather than strategies designed to engage and motivate 

students. As higher education institutions worldwide face increasing pressure to produce 

graduates who are not only academically proficient but also equipped with the necessary skills 

to thrive in a dynamic workforce, there is a critical need to assess how motivational strategies 

can bridge the gap between knowledge acquisition and real-world success (Hazaea, 2024; Su, 

2025). The lack of comprehensive research on the implementation and effectiveness of these 

strategies means that educators may not be fully equipped with the tools necessary to foster a 

motivating learning environment. 

While there is some research exploring motivation in educational contexts, the vast 

majority of studies focus on primary and secondary education, with limited attention given to 

higher education. Furthermore, research in this field often fails to investigate the impact of 
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specific motivational strategies, such as goal setting, feedback, and active learning techniques, 

on student outcomes. A significant gap exists in understanding how these strategies interact 

with various student demographics, including differences in academic discipline, cultural 

background, and learning styles. As a result, higher education institutions may not be 

effectively addressing the motivational needs of their diverse student populations, which can 

lead to disengagement and poor academic performance (Dadandı, 2024; Su, 2025). 

This study addresses these gaps by specifically examining how motivational strategies 

impact student learning outcomes in the higher education context. By focusing on the specific 

strategies employed by educators, this research will identify which methods are most effective 

in promoting student motivation and improving academic performance. Understanding the 

relationship between motivational strategies and academic success can provide higher 

education institutions with the knowledge necessary to implement changes in teaching 

practices and improve the overall student learning experience. 

The primary objective of this study is to investigate the role of motivational strategies in 

enhancing student learning outcomes in higher education. This research seeks to identify and 

evaluate various motivational techniques, including goal setting, feedback, and active learning, 

and assess their impact on student engagement, persistence, and academic achievement (Ali, 

2025; Vincenzo, 2024). The study aims to provide a comprehensive understanding of how 

these strategies contribute to improved student performance, both in the classroom and in 

extracurricular academic pursuits. 

In addition, the study will explore the relationship between different types of motivation, 

such as intrinsic and extrinsic motivation, and their impact on academic success. The research 

will examine how motivational strategies can foster intrinsic motivation, which is linked to 

deeper learning, improved academic persistence, and greater student satisfaction. By 

understanding how various strategies influence motivation, this research aims to offer practical 

recommendations for educators seeking to implement more effective teaching practices that 

foster student engagement and achievement (Endres, 2024; Sukklang, 2025). 

Another goal of this study is to identify potential barriers to implementing motivational 

strategies in higher education settings and suggest ways to overcome these challenges. This 

includes considering institutional factors such as class size, faculty workload, and access to 

resources that may affect the ability of educators to implement certain motivational techniques. 

The study aims to provide actionable insights for higher education institutions to improve 

teaching practices and ultimately enhance student learning outcomes. 

Despite substantial research on motivation in education, there remains a limited body of 

work specifically addressing motivational strategies within higher education. Much of the 

existing literature focuses on motivation in early education and secondary schools, with fewer 

studies addressing the needs and challenges faced by college and university students. While 

motivational theories such as self-determination theory and achievement goal theory have been 

applied to various educational settings, little research has specifically assessed how these 

theories are operationalized through practical strategies in higher education classrooms. 

Furthermore, the majority of studies have focused on intrinsic motivation as a general 

concept, without investigating how specific motivational strategies such as feedback, goal 

setting, and active learning directly influence students’ learning behaviors and academic 

outcomes in a higher education context (Carrasco, 2025; Ju, 2024). There is also a gap in 

understanding how motivational strategies affect different student populations, including those 
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from diverse cultural, academic, and socioeconomic backgrounds. This study addresses these 

gaps by focusing specifically on higher education and evaluating the practical impact of 

different motivational strategies on student performance and engagement. 

In addition, while many studies have explored the impact of teacher motivation on 

student outcomes, fewer have investigated the reverse: how student motivation influences 

academic success in specific disciplines and across various institutional contexts. This study 

will fill this gap by examining the role of specific motivational strategies in shaping students’ 

academic trajectories and their ability to navigate academic challenges in higher education 

(Adisa, 2025; Shang, 2026). By focusing on practical strategies and their impact on student 

performance, this research will contribute new insights into the role of motivation in higher 

education and its influence on student learning outcomes. 

This study offers a novel contribution to the field of educational psychology and higher 

education by focusing on the practical application of motivational strategies within college and 

university settings. While the importance of motivation in education is well-established, this 

research moves beyond general theoretical discussions to investigate the specific strategies that 

have a measurable impact on student performance in higher education. The study's focus on 

goal setting, feedback, and active learning techniques provides a practical framework for 

educators and administrators seeking to improve student engagement and academic success 

(Dorgnier, 2025; Pan, 2024). 

The justification for this research lies in its potential to improve educational practices and 

student outcomes. As the landscape of higher education continues to evolve, institutions must 

find effective ways to support students not only academically but also emotionally and 

motivationally. Motivational strategies that promote intrinsic motivation, self-regulation, and 

academic persistence are essential in preparing students for success both in their academic 

careers and beyond (Akbulut, 2025; Alomair, 2024). By identifying and evaluating effective 

motivational techniques, this research will contribute to the development of evidence-based 

recommendations for educators, helping them to create learning environments that foster 

student engagement, achievement, and long-term success. 

 

RESEARCH METHOD 

This study employs a mixed-methods research design to explore the role of motivational 

strategies in enhancing student learning outcomes in higher education. The research design 

combines both quantitative and qualitative approaches to provide a comprehensive analysis of 

how various motivational strategies affect academic performance, student engagement, and 

overall learning outcomes. The quantitative component involves a survey to assess the 

relationship between motivational strategies and academic success, while the qualitative 

component includes interviews to explore students' experiences and perceptions of the 

motivational techniques employed by instructors (Thongkoo, 2025; Upadhyay, 2025). 

Research Target/Subject 

The population for this study consists of undergraduate students enrolled in a range of 

courses at a public university. The sample includes 400 students, selected using a stratified 

random sampling technique to ensure representation from different academic disciplines, year 

levels, and demographic backgrounds. The study includes students who are actively enrolled in 

full-time programs and have completed at least one semester of coursework. Inclusion criteria 

also required that students were exposed to various motivational strategies within their courses. 
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The sample size was determined to provide adequate statistical power to detect relationships 

between motivational strategies and academic success while ensuring sufficient diversity to 

reflect a wide range of student experiences (Mohamad, 2024; Yang, 2025). 

Research Procedure 

Data collection for this study involves multiple instruments. The primary instrument for 

the quantitative component is the Motivational Strategies Scale (MSS), a validated self-report 

questionnaire designed to measure the impact of goal-setting, feedback, and active learning 

strategies on student motivation and academic performance. Students also provided self-

reported GPA and study habits data as part of the survey. For the qualitative component, semi-

structured interviews were conducted with a subsample of 30 students. The interviews explored 

their perceptions of the motivational strategies employed in their courses, focusing on the 

effectiveness of different approaches in fostering engagement, persistence, and academic 

achievement (Alomair, 2024; Dorgnier, 2025). Both the MSS and interview protocols were 

pilot tested to ensure reliability and validity. 

Instruments, and Data Collection Techniques 

Data collection procedures began with the distribution of the Motivational Strategies 

Scale to all 400 participants during class sessions. The survey was administered electronically, 

with students completing it during designated times over a two-week period. Following the 

survey, a purposive sample of 30 students was selected for the interviews, ensuring diversity in 

terms of academic discipline and year level.  

 
Figure 1. Research design and data analysis workflow 

 

The interviews were conducted in a private setting and lasted approximately 30-45 

minutes, with participants providing verbal consent to participate. All interviews were audio-

recorded, transcribed, and analyzed using thematic analysis for qualitative data. The 

quantitative data were analyzed using descriptive statistics, Pearson's correlation, and multiple 

regression analysis to assess the impact of motivational strategies on student outcomes. The 

combination of these methods provides a robust understanding of how motivational strategies 

influence student success in higher education. 
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RESULTS AND DISCUSSION 

The data collected for this study includes 400 undergraduate students from various 

academic disciplines at a public university. The sample was composed of students from 

different year levels, ensuring a diverse representation of the student population. Descriptive 

statistics for the Motivational Strategies Scale (MSS) revealed a mean score of 3.85 (SD = 

0.52) for goal-setting strategies, a mean score of 3.74 (SD = 0.48) for feedback strategies, and a 

mean score of 4.02 (SD = 0.50) for active learning strategies. Students reported an average 

GPA of 3.5 (SD = 0.6). Table 1 below provides an overview of the descriptive statistics for the 

key variables in this study, including motivational strategies, GPA, and study habits. 

Table 1. Descriptive statistics for motivational strategies and academic success 

Variable Mean Standard Deviation 

Goal-setting Strategies 3.85 0.52 

Feedback Strategies 3.74 0.48 

Active Learning Strategies 4.02 0.50 

GPA 3.50 0.60 

 

The data indicate that active learning strategies received the highest ratings, with students 

reporting a strong preference for interactive learning methods that encourage engagement and 

participation. Goal-setting strategies followed closely, suggesting that students value clear 

academic objectives and expectations. Feedback strategies, while still rated positively, had 

slightly lower scores, indicating a somewhat lesser perceived importance compared to goal-

setting and active learning. The data suggest that students who engage with these motivational 

strategies tend to report higher levels of academic success, as reflected in their GPAs and study 

behaviors. 

 
Figure 2. Mean and Standard Deviation of Motivational Strategy Variables and GPA 

 

Inferential statistical analyses were conducted to determine the relationships between 

motivational strategies and academic success. Pearson’s correlation analysis revealed a strong 

positive correlation between active learning strategies and GPA (r = 0.65, p < 0.01), suggesting 

that students who engage more in active learning activities tend to have higher academic 

performance. Goal-setting strategies also showed a moderate positive correlation with GPA (r 

= 0.54, p < 0.01), indicating that students who set clear academic goals are more likely to 

perform better. Feedback strategies were moderately correlated with GPA (r = 0.49, p < 0.01), 
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suggesting a somewhat weaker but still significant impact on academic success. A multiple 

regression analysis was performed, with GPA as the dependent variable and the three 

motivational strategies as independent variables. The results showed that active learning 

strategies accounted for 42% of the variance in GPA (β = 0.47, p < 0.01), making it the 

strongest predictor of academic success among the strategies examined. 

The relationship between motivational strategies and academic success is further 

illustrated through individual case studies. Student A, a senior majoring in engineering, 

reported consistently higher academic performance, with a GPA of 3.9. This student attributed 

their success to frequent participation in active learning sessions, which were incorporated into 

their coursework. They also emphasized the importance of setting clear academic goals at the 

beginning of each semester, which helped maintain focus and motivation. On the other hand, 

Student B, a sophomore in the humanities with a GPA of 2.8, expressed difficulty in engaging 

with feedback from instructors, reporting a preference for independent study without much 

interaction or goal-setting. Despite the challenges in engaging with motivational strategies, 

Student B noted occasional improvements in academic performance when given specific 

feedback and structured learning goals. 

The findings highlight the significant role that active learning strategies play in 

improving academic outcomes. Students who reported higher engagement in interactive and 

participatory learning methods were more likely to show stronger academic performance. The 

case studies also emphasize the importance of goal-setting as a motivational strategy, with 

students who set clear academic objectives demonstrating greater focus and better academic 

results. Feedback, although somewhat less impactful compared to active learning and goal-

setting, still played a role in improving academic outcomes, particularly for students who 

actively sought and utilized feedback to refine their learning strategies. These data suggest that 

motivational strategies, when appropriately applied, can have a tangible impact on student 

success in higher education. 

In conclusion, the results of this study confirm that motivational strategies are critical 

factors in enhancing student learning outcomes in higher education. Active learning strategies 

emerged as the most influential, followed by goal-setting strategies and feedback. Students 

who engage in active learning, set academic goals, and actively seek feedback from instructors 

tend to perform better academically. The study emphasizes the need for higher education 

institutions to integrate these motivational strategies into teaching practices to foster greater 

student engagement, persistence, and academic success. By focusing on enhancing these 

motivational strategies, educators can support students in achieving their academic potential 

and improving their overall learning experience. 

The results of this study underscore the significant role that motivational strategies play 

in enhancing student learning outcomes in higher education. Specifically, active learning 

strategies were found to have the strongest positive impact on students' academic performance, 

with a high correlation to GPA and better study habits. Goal-setting and feedback strategies 

also contributed to academic success, albeit to a lesser extent. Students who actively engaged 

in interactive learning methods and set clear academic goals were more likely to perform better 

academically. These findings align with the broader literature, reinforcing the idea that 

motivation is a critical component of academic achievement and that specific strategies can 

foster higher levels of engagement and performance. 
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This study’s findings are consistent with previous research on the impact of motivation in 

education, particularly the work by (Tisoglu, 2025), which highlights the importance of 

intrinsic motivation for academic success. However, this study extends prior work by focusing 

on how specific motivational strategies, like goal-setting, feedback, and active learning, 

directly contribute to learning outcomes in higher education settings. Unlike studies that have 

examined motivation broadly, this study offers a detailed analysis of the practical application 

of these strategies and their direct effects on GPA and student engagement. While the link 

between motivation and academic success is well-established, the findings here contribute to 

the understanding of which specific strategies are most effective in a higher education context. 

The findings suggest that motivational strategies are not only beneficial for academic 

success but also reflect broader trends in how students engage with the learning process. The 

results indicate that students who are more motivated and actively involved in their learning are 

better able to manage the demands of higher education. This is particularly evident in the 

strong relationship between active learning strategies and GPA, which suggests that students 

who engage in interactive and participatory learning environments are more likely to achieve 

academic success. These results point to the importance of creating dynamic, engaging learning 

experiences that foster intrinsic motivation and encourage students to take ownership of their 

learning (Si, 2025; Wang, 2025). 

The implications of these findings are far-reaching for both educators and educational 

institutions. The study highlights the need for intentional integration of motivational strategies 

in teaching practices to enhance student engagement and performance. By incorporating active 

learning strategies, setting clear academic goals, and providing constructive feedback, 

educators can significantly improve student learning outcomes. These strategies not only help 

students succeed academically but also foster critical thinking, problem-solving skills, and self-

directed learning, which are essential in the modern educational landscape. Higher education 

institutions should prioritize these strategies to create an environment that supports both 

academic and personal growth (Lyu, 2025; Yassin, 2024). 

The reasons behind these results can be explained through the psychological mechanisms 

that underlie motivation. Active learning strategies are particularly effective because they 

promote engagement, participation, and deeper cognitive processing of the material. By 

involving students in hands-on activities, group discussions, and problem-solving exercises, 

these strategies help students connect theoretical knowledge to real-world applications. Goal-

setting, on the other hand, provides students with clear objectives, creating a sense of direction 

and purpose that fuels intrinsic motivation (Outerbridge, 2024; Vilca, 2025). Feedback 

strategies, though slightly less impactful, still provide students with valuable insights into their 

progress, reinforcing their efforts and helping them refine their learning strategies. Together, 

these strategies create a supportive learning environment that encourages academic success. 

Moving forward, it is important to conduct further research into the long-term effects of 

these motivational strategies on student performance beyond GPA. Longitudinal studies could 

provide valuable insights into how sustained engagement with motivational strategies 

influences academic outcomes over time. Future research should also explore the role of 

technology in facilitating active learning and goal-setting, as digital platforms increasingly play 

a significant role in modern education (Wang, 2025; Zhang, 2025). Additionally, exploring the 

effectiveness of these strategies across different cultural and academic contexts would help 
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educators tailor their approaches to diverse student populations, ensuring that motivational 

strategies are inclusive and applicable in various educational settings. 

 

CONCLUSION 

The most significant finding of this study is the strong positive relationship between 

motivational strategies, particularly active learning, and student learning outcomes in higher 

education. Students who engaged in active learning strategies demonstrated higher academic 

performance, as indicated by their GPA and improved study habits. Additionally, goal-setting 

and feedback strategies also showed positive effects on academic success, although their 

impact was not as pronounced as that of active learning. These findings highlight the critical 

role of specific motivational strategies in enhancing student engagement and performance, 

suggesting that incorporating these strategies into educational practices can lead to improved 

student outcomes. 

This study contributes to the field by offering a detailed analysis of how specific 

motivational strategies goal-setting, feedback, and active learning affect academic success in a 

higher education context. While previous research has established the general link between 

motivation and academic performance, this study distinguishes itself by focusing on the 

practical application of these strategies in real classroom settings. The mixed-methods 

approach used in this research, combining quantitative surveys with qualitative interviews, 

provides a comprehensive understanding of how motivational strategies influence both 

academic behavior and performance. The findings offer actionable insights for educators 

seeking to improve student learning outcomes. 

One limitation of this study is its cross-sectional design, which limits the ability to draw 

conclusions about causality between motivational strategies and academic success. 

Additionally, the study’s sample, though diverse, may not fully capture the variations in 

motivational strategies across different cultural or disciplinary contexts. Future research should 

focus on longitudinal studies to assess the long-term impact of motivational strategies on 

student learning outcomes. Furthermore, expanding the research to include a broader range of 

educational settings and cultural contexts would provide a more comprehensive understanding 

of how these strategies can be applied in different learning environments. 

This study paves the way for further exploration into the role of technology in facilitating 

motivational strategies, especially in the context of remote or hybrid learning environments. 

Future research could explore how digital platforms and tools can enhance active learning, 

goal-setting, and feedback delivery, particularly in higher education settings that are 

increasingly relying on technology.  
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